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Introduction 
Section 8302 of the Elementary and Secondary Education Act of 1965 (ESEA), as amended by 
the Every Student Succeeds Act (ESSA),1 requires the Secretary to establish procedures and 
criteria under which, after consultation with the Governor, a State educational agency (SEA) 
may submit a consolidated State plan designed to simplify the application requirements and 
reduce burden for SEAs.  ESEA section 8302 also requires the Secretary to establish the 
descriptions, information, assurances, and other material required to be included in a 
consolidated State plan. Even though an SEA submits only the required information in its 
consolidated State plan, an SEA must still meet all ESEA requirements for each included 
program.  In its consolidated State plan, each SEA may, but is not required to, include 
supplemental information, such as its overall vision for improving outcomes for all students and 
its efforts to consult with and engage stakeholders when developing its consolidated State plan. 

Completing and Submitting a Consolidated State Plan 
Each SEA must address all of the requirements identified below for the programs that it chooses 
to include in its consolidated State plan.  An SEA must use this template or a format that 
includes the required elements and that the State has developed working with the Council of 
Chief State School Officers (CCSSO).   
 
Each SEA must submit to the U.S. Department of Education (Department) its consolidated State 
plan by one of the following two deadlines of the SEA’s choice: 

x April 3, 2017; or 
x September 18, 2017.                 

 
Any plan that is received after April 3, but on or before September 18, 2017, will be considered 
to be submitted on September 18, 2017. In order to ensure transparency consistent with ESEA 
section 1111(a)(5), the Department intends to post each State plan on the Department’s website.  

Alternative Template 
If an SEA does not use this template, it must: 

1) Include the information on the Cover Sheet; 
2) Include a table of contents or guide that clearly indicates where the SEA has addressed 

each requirement in its consolidated State plan; 
3) Indicate that the SEA worked through CCSSO in developing its own template; and 
4) Include the required information regarding equitable access to, and participation in, the 

programs included in its consolidated State plan as required by section 427 of the General 
Education Provisions Act. See Appendix B.  
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provide a set of expectations for progress for the State, districts, and schools, and c) measure the 
effectiveness of supports provided to schools to meet these expectations. The plan also describes 
strategies by which New York State can create a learning system so that schools and districts can 
collaborate in developing strategies to align practice to research, and the Department can support 
a knowledge development and dissemination agenda on behalf of continual improvement.  

The above goals are aligned with those recently articulated by the Board of Regents as part of the 
My Brother’s Keeper Initiative2 that include ensuring that all students:  

The Board of Regents is committed to using its ESSA plan and the My Brother’s Keeper 
initiative to mutually support the development and adoption of policies and programs that 
promote the values of socioeconomic, racial, cultural, and other kinds of diversity.  

The Board of Regents also is committed to using its ESSA plan to increase equity of outcomes in 
New York State’s schools. Among a wide variety of ways in which New York State envisions 
that its ESSA plan will promote educational equity, we highlight the following “baker’s dozen:” 

1. Publish, annually, the per-pupil expenditures for each Local Education Agency (LEA) 
and school in the State to highlight instances in which resources must be reallocated to 
better support those students with the greatest needs. 

2. Publish, annually, a report examining equitable access to effective teachers per district 
and facilitate the ability of districts to address inequities through strengthening 
mentoring/induction programs, targeting professional development, or improving career 
ladders. 

3. Use the Needs Assessment process for low-performing schools to identify inequities in 
resources available to schools, and require districts to address these inequities in their 
improvement plans. 

4. Reduce inequities in the allocation of resources to schools by districts by establishing an 
annual cycle of resource allocation reviews in districts with large numbers of identified 
schools. 

5. Direct additional support and assistance to low-performing schools, based on school 
results and the degree to which they are improving. 

6. Focus on fairness and inclusion of all New York State students in State assessments 
through the involvement of educators and the application of Universal Design for 
Learning concepts in test development. 

7. Leverage the creation of P-20 partnerships that explicitly recognize the importance of 
institutions of higher education and other preparatory programs to improve the quality 
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and Improvement school must have been rated as Effective or Highly Effective in the most 
recent evaluation year.   

9. Use Title I School Improvement Funds to support the efforts of districts to increase 
diversity and reduce socio-economic and racial/ethnic isolation and bias in schools. 

10. Develop State and local policies and procedures to ensure that homeless youth are 
provided the same access to appropriate educational supports, services, and opportunities 
as their peers. 

11. Create uniform transition plans for students exiting neglected or delinquent facilities and 
require school districts to appoint a transition liaison to ensure equal supports for the 
students’ successful return to school. 

12. Explicitly design the State accountability and support system to require schools and 
districts to a) reduce gaps in performance between all subgroups, b) incentivize districts 
to provide opportunities for advanced coursework to all high school students, c) continue 
to support all students who need more than four years to meet graduation requirements, 
and d) work with all students who have left school so that they can earn a high school 
equivalency diploma.  

13. Ensure that cultural responsiveness informs all school policies and practices and guides 
interactions among all members of the school community. 

 
Together, these goals reflect the State’s commitment to improving student learning results for all 
students by creating well-developed, culturally responsive, and equitable systems of support for 
achieving dramatic gains in student outcomes.    

New York State posits that these goals can be achieved 

IF … 

… THEN … 
New York State will eliminate gaps in achievement. 
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STAKEHOLDER ENGAGEMENT 

The New York State Education Department (NYSED or “the Department”) and the New 
York State Board of Regents began the process of soliciting public input and feedback 
regarding the development of the state’s required plan in May 2016.   Throughout the 
process, the New York State Board of Regents has remained committed to ensuring that all 
stakeholder voices are heard and discussions between groups with diverse viewpoints are 
encouraged.  New York State is very diverse: culturally, linguistically, racially, 
economically, and geographically.  The Department and Board of Regents created a 
strategic framework for engaging stakeholders to develop a plan that meets the unique 
needs of the state and its students.   This framework included the following activities that 
are described in more detail in the sections that follow: 

x Creation of the ESSA Think Tank 

x Regular consultation with the Title I Committee of Practitioners 

x Fall and Winter Regional Stakeholder Meetings on ESSA  

x Public On-line Surveys 

x Spring Public Hearings on the ESSA Draft Plan and Public Comment Period on the 
ESSA Draft Plan 

x Educator Conference on ESSA 

x Consultation with National Educational Experts 

x Updates to the Board of Regents on ESSA, with items, presentations, and webcasts 
also available to the public on the Board of Regents webpage. 

ESSA Think Tank 

At the May 2016 meeting of the Board of Regents, Department staff requested approval of 
a plan to engage stakeholders through establishment of an ESSA Think Tank (“the Think 
Tank”).  The Department has successfully used this strategy in the past to consult with 
stakeholders on the ESEA Flexibility Waiver applications.  To be well-prepared to take 
advantage of potential new flexibility and ensure stakeholder input in the creation of a new 
state plan, the Department invited representatives of key stakeholder organizations, as well 
as experts in accountability systems, to participate in an ESSA Think Tank.  Members of 
the Think Tank were asked to help NYSED staff review the new requirements and 
opportunities presented within ESSA and provide recommendations for a set of guiding 
principles to be used in developing the plan.  Members of the Think Tank were also asked 
to provide recommendations and feedback on specific components of the plan as it was 
developed.  As New York State’s draft plan evolved, members were asked to share 
information from the Think Tank with their organizations and, in turn, to solicit feedback 
to share with the Think Tank.  A complete list of organizations that participated in the 
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Learners and Multilingual Learners group discussed how the state will determine which 
languages are present to a significant extent in the participating student population, 
including English Language Learners who are migratory, English Language Learners who 
were not born in the United States, and English Language Learners who are Native 
Americans, languages other than English that are spoken by a significant portion of the 
participating student population in one or more of the state’s LEAs, as well as languages 
spoken by a significant portion of the participating student population across grade levels. 

In September 2016, the Department began working with the Think Tank on summarizing 
areas of consensus on the essential questions.  These summaries, in large part, served as the 
starting point for the development of a set of High Concept Ideas.  In conjunction with the 
Think Tank, the Department drafted an initial list of 36 High Concept Ideas in response to 
the essential questions and guided by the discussions within the Think Tank.   Over time, to 
support development of New York State’s draft plan, the Think Tank developed additional 
High Concept Ideas, resulting in a total of 51 High Concept Ideas being presented to the 
Board of Regents.   The vast majority of these High Concept Ideas have been embedded in 
New York State’s ESSA plan. 

As noted above, the Think Tank served as a thought partner with Department staff to 
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Committee of Practitioners 

ESSA requires each state that receives Title I funds convene a Committee of Practitioners 
(COP) to advise the state in carrying out its responsibilities under Title I.  The duties of the 
COP include a review, before publication, of any proposed or final state rule or regulation 
related to Title I.  In New York State, the COP committee is presently comprised of 
organizations including, but not limited to, Local Education Agencies (LEAs); Boards of 
Cooperative Educational Services (BOCES); Institutions of Higher Education (IHE); and 
organizations that represent school boards, superintendents, school administrators, 
teachers, paraprofessionals, parents, nonpublic schools, and community partners. 
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http://www.regents.nysed.gov/common/regents/files/Full%20Board%20Monday%20am%20-%20ESSA.pdf
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Public On-line Surveys:  Guiding Principles, Characteristics of Highly Effective Schools, 
Possible Indicators of School Quality and Student Success 

To ensure that the Department received feedback from a large and diverse group of 
stakeholders, public on-line surveys were released throughout the development of th-
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well as those that might be added to the system in the future.  The interim results of the 
survey on indicators of school quality were discussed at length by the Board of Regents 
during its March 2017 ESSA Retreat.   

The Board of Regents ultimately used the survey feedback to determine that New York 
State would use chronic absenteeism as an indicator for School Quality and Student 
Success at the elementary, middle, and high school levels.  More than two-thirds of survey 
respondents strongly supported or supported the use of chronic absenteeism as a measure 
of school quality and student success.   Additionally, at the high school level, New York 
State will initially use a College, Career, and Civic Readiness Index as a measure of school 
quality and student success. Such an indicator drew substantial support from respondents 
to the survey mentioned above, with two-thirds strongly supporting or supporting the use 
of a College, Career, and Civic Readiness Index.  The survey results are also being used to 
determine what measures will be incorporated into New York State’s data dashboard and 
considered for inclusion in the accountability system once valid and reliable baseline data 
becomes available. 

Spring 2017 Public Hearings on the ESSA Draft Plan and Public Comment Period on the 
ESSA Draft Plan 

On May 8, 2017, the Board of Regents released the state’s draft ESSA plan for public 
comment and review.  As described above, NYSED held more than 120 stakeholder and 
public meetings to gather input to help inform the development of the draft plan. The 
Department also hosted 13 public hearings on the plan from May 11 through June 16 and 
accepted public comment on the plan through June 16, 2017. 

At the 13 Public Hearings, there were more than 270 speakers who provided the 
Department with their feedback.  Additionally, over 800 comments were received on the 
draft plan during the public comment period.  In general, the commenters wanted the 
Department to:  

x Provide clarity on 95% Participation Rate calculations and required actions.  There 
was concern about how the 95% participation rate requirement would affect some 
school accountability classifications. 

x Expand school accountability indicators to include Opportunity to Learn 
indicators/index; student access to and/or participation in a full educational 

http://www.regents.nysed.gov/common/regents/files/Attachment%203%20Interim%20Results%20of%20the%20Survey%20on%20Indicators%20of%20School%20Quality.pdf
http://www.regents.nysed.gov/common/regents/files/Attachment%203%20Interim%20Results%20of%20the%20Survey%20on%20Indicators%20of%20School%20Quality.pdf


  

http://www.p12.nysed.gov/accountability/essa/documents/regents-july-2017-essa-stakeholder-feedback-analysis-presentation.pdf
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were engaged in discussions surrounding the proposed strategies.  Educators provided the 
Department with valuable feedback on how to effectively support implementation of the 
plan across the state. 

Over the next six months to a year, teachers and principals and district personnel will 
require training on the state’s new accountability system.  The Department is committed to 
continuing its engagement with educators during this period, as educators will be able to 
provide real-time, practical feedback on the implementation of the plan. 

 

Consultation with National Education Experts 

To align stakeholder input with ESSA state plan requirements, the Department and Board 
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Month/Year Presentation Link 

April 2017 6 Presentations on ESSA 

May 2017 Overview of New York’s Draft Every Student Succeeds Act 



  
Revised State Template for the Consolidated State Plan 20 

 
 

Month/Year Activity 

January 2017 Public Survey on Possible Indicators of School Quality and Student 
Success 

February 2017 





  
Revised State Template for the Con



  
Revised State Template for the Consolidated State Plan 23 

 
 

NYSED sought, but did not receive, a waiver under Section 8401 of the ESEA to allow schools 
to administer below
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New York State has reviewed its ELL/MLL native/home language data disaggregated by 
ELL/MLL subpopulations such as migratory students, foreign born students, Native American 
students, and by grade band clusters (kindergarten through 5th, 6th through 8th, and 9th through 
12th grades, respectively), and determined that, while the rank order of New York State’s top 10 
languages is slightly different for each category, there are no additional “languages other than 
English that are present to a significant extent” within these subpopulations.  As an example, 
67.9% of foreign born ELLs/MLLs are Spanish speakers, followed by Arabic (4.7%), Chinese 
(3.9%), and Karen (2.6%).  Also, Spanish, Chinese, and Arabic are consistently the top three 
most frequently spoken native/home languages by ELLs/MLLs across all grade bands.  For 
example, 63.8% of ELLs/MLLs in kindergarten through 5th grades are Spanish speakers, 67.0% 
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Languages Other Than English (LOTE)/World Languages academic assessments: in Spanish, 
French, Italian, and Chinese. 

iii. Indicate the languages identified in question 3(i) for which yearly student academic 
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of anthropological origins.  A student is reported using the race or races designation for the group to 
which he or she appears to belong, identifies with, or is regarded in the community as belonging.  If 
the student or parent/guardian will not designate race or races, a school administrator selects the race 
or races.   

o American Indian or Alaska Native — A person having origins in any of the original peoples of 
North and South America (including Central America) and who maintains cultural identification 
through tribal affiliation or community recognition. 

o Asian — A person having origins in any of the original peoples of the Far East, Southeast Asia, or 
the Indian subcontinent, including Cambodia, China, India, Japan, Korea, Malaysia, Pakistan, the 
Philippine Islands, Thailand, and Vietnam. 

o Black or African American — A person having origins in any of the black racial groups of Africa. 
o Native Hawaiian/Other Pacific Islander — A person having origins in any of the original peoples 

of Hawaii, Guam, Samoa, or other Pacific Islands. 
o White — A person having origins in any of the original peoples of Europe, North Africa, or the 

Middle East. 
 

x Hispanic or Latino: Students who appear to belong, identify with, or are regarded in the 
community as Hispanic or Latino, regardless of whether the students also consider themselves to 
belong to, identify with, or are regarded in the community as belonging to an American 
Indian/Alaska Native, Asian, Black or African American, Native Hawaiian/Other Pacific 
Islander, or White race.  

x Students with Disabilities: Students classified by the Committee on Special Education as having 
one or more disabilities. 

x English Language Learners (ELLs): English Language Learners are students who, by reason of 
foreign birth or ancestry, speak or understand a language other than English and speak or 
understand little or no English, and require support in order to become proficient in English and 
are identified pursuant to Subparts 154-2 and 154-3 of New York State’s Commissioner’s 
Regulations.  

x Economically Disadvantaged: An economically disadvantaged student is a student who 
participates in, or whose family participates in, economic assistance programs, such as the Free or 
Reduced-Price Lunch Programs; Social Security Insurance (SSI); Food Stamps; Foster Care; 
Refugee Assistance (cash or medical assistance); Earned Income Tax Credit (EITC); Home 
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x Foster Care: A student in foster care is one who is in 24-hour substitute care for children placed 
away from their parents and for whom the agency under title IV-E of the Social Security Act has 
placement and care responsibility. This includes, but is not limited to, placements in foster family 
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d. Describe how the State ensures that the minimum number is sufficient to not reveal any 
personally identifiable information.5            

New York State does not report outcomes for students in groups whose n-size is under the 
designated threshold, to ensure that personally identifiable information is not revealed. 
 
For annual reporting, New York State does not report the performance results for subgroups with 
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For accountability reporting, if the number of students is fewer than 30, performance results are 
not reported for that group. The subgroups for accountability reporting are All Students, 
American Indian or Alaska Native, Black or African American, Hispanic or Latino, Asian or 
Native Hawaiian/Other Pacific Islander, White, Multiracial, Students with Disabilities, English 
Language Learners, and Economically Disadvantaged Students.  
 
 
Accountability Reporting Example: 

Subgroup Performance 
Enrollment 

Performance 
v.002 TBDdex 
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Index of 200, which would result in almost all students being proficient. The gap between the 
“end” goal and the baseline performance is 103 Index points. Twenty percent of 103 is 21 Index 
Points, rounded to the nearest whole number.   
 
Step 4: Add the baseline Performance Index to the Gap Closing amount to establish the 2021-22 
school year long-term goal. In the example above, the 2021-22 school year long-term goal for 
the All Students group in ELA would be 118 (base year performance of 103 + 21-point gap 
reduction target of 20%). 
 
Step 5: Repeat this process for other subgroups.  
 
Step 6:  Each year, set a new long-term goal so that the long-term goal is always established five 
years in the future. The previously established long-term goal becomes the measure of interim 
progress for that year.  For example, following the 2017-18 school year, a new long-term goal 
for the 2022-23 school year will be set and the 2021-22 school year long-term goal will become 
the measure of interim progress for that year. The long-term goals for 2022-23 is available in 
attachment A-1. This methodology allows the long-term goals to be adjusted to reflect the 
rapidity with which schools and subgroups are making progress toward achieving the end goals 
established by the State.  
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meeting the long-term goals, for which the term must be the same multi-year length of time 
for all students and for each subgroup of students in the State; and (iii) how the long-term 
goals are ambitious. 
 
New York State is committed to establishing ambitious goals for improving graduation rates and 
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Asian/Pacific Islander 89.6% 90.9% 96% 
Black 75.1% 79.3% 96% 
Economically Disadvantaged 79.0% 82.4% 96% 
English Language Learners 57.4% 65.1% 96% 
Hispanic 73.9% 78.3% 96% 
Multiracial 84.0% 86.4% 96% 
American Indian/Alaska Native 73.3% 77.8% 96% 
Students With Disabilities 60.2% 67.4% 96% 
White 91.1% 92.1% 96% 

 
 
The long-term goals for the adjusted 6-year extended year graduation rate are as follows: 
 

Group Name 
2016-17 
Baseline 

2021-22 
Long Term 

Goal End Goal 
All Students 84.1% 86.7% 97% 
Asian/Pacific Islander 89.1% 90.7% 97% 
Black 75.1% 79.5% 97% 
Economically Disadvantaged 79.3% 82.8% 97% 
English Language Learners 57.4% 65.3% 97% 
Hispanic 74.3% 78.8% 97% 
Multiracial 82.1% 85.1% 97% 
American Indian/Alaska Native 70.0% 75.4% 97% 
Students With Disabilities 58.4% 66.1% 97% 
White 90.8% 92.0% 97% 

 
 
The long-term goals for the 
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x Step 3: Set a target for the amount by which New York State plans to the close the gap 
between the “end” goal and the first long-term goal. New York has established a 20% gap 
closing target. For example, the baseline performance for students making progress in 
achieving English language proficiency is 43%. The gap between the “end” goal and the 
baseline performance is 52%. Twenty percent of 52% is 10%, rounded to the nearest 
whole percent.   

 

x Step 4: Add the baseline to the Gap Closing amount to establish the 2021-22 school year 
long-term goal. In the example above, the 2021-22 school year long-term goal would be 
53% (base year performance of 43% + 10% percent reduction target of 20%).  The annual 
target for each of the five years will be 2%. 

 

x Step 5: Each year, set a new long-term goal so that the long-term goal is always 
established five years in the future. The previously established long-term goal becomes 
the measure of interim progress for that year. For example, following the 2017-18 school 
year, a new long-term goal for the 2022-23 school year will be set and the 2021-22 
school year long-term goal will become the measure of interim progress for that year. 
This methodology allows the long-term goals to be adjusted to reflect the rapidity with 
which the schools and subgroups are making progress toward achieving the end goals 
established by the State.  

 
The Department has identified that ELLs/MLLs generally become English proficient in three to 
five years on average, based on a longitudinal analysis of all ELLs/MLLs in a particular cohort, 
with factors such as initial English Language Proficiency (ELP) level at entry determining the 
specific number of years within which a student is expected to become English proficient. This 
timeline forms the basis for New York State’s long-term goals.  Long-term goals are a result of 
both this timeline and the model selected to monitor progress (the “Transition Matrix,” described 
below).  



  
Revised State Template for the Consolidated State Plan 44 

 
 

Based on this theory of action, the Department has reviewed data regarding achievement and 
proficiency of New York State ELLs/MLLs to identify a model for incorporating their progress 
into State accountability determinations, as well as to identify research-based student-level 
targets and goals/measures of interim progress. The Department reviewed several different 
models for examining and measuring ELP progress, guided by New York State’s theory of 
action and assessed each model for reliability, robustness, transparency, and usefulness. In 
addition, the Department compared its yearly statewide ELP assessment (the New York State 
English as a Second Language Achievement Test, o
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stability and consistency of results, using multiple years of data. These analyses will be 
conducted again in two years, once more NYSESLAT data are available to ensure that 
expectations for student progress are appropriate. Stakeholder input will be gathered when this 
analysis is conducted. 

 

Table: Non-linear growth to target based on five-year trajectory 

Initial ELP Year 2 Year 3 Year 4 Year 5 

Entering (1) 1.25 1 1 0.75 

Emerging (2) 1.25 



  
Revised State Template for the Consolidated State Plan 46 

 
 

New York State is committed to building an accountability system of multiple measures aligned 
to college, career, and civic readiness. New York State has been diligent in soliciting extensive 
feedback from stakeholders through online surveys and dozens of meetings across the State to 
inform this design. In particular, stakeholders have provided detailed feedback on the selection 
of indicators that will incentivize all public schools to move all students to higher levels of 
achievement. The State also is committed to using valid and reliable indicators and measuring 
student growth from year-to-year.  
 
The assessment tools used by New York State support the criteria that are set forth in the 
Standards for Educational and Psychological Testing (AERA, APA, NCME, 2014). The validity 
and reliability evidence that is collected for each assessment supports the specific uses and 
interpretations of scores for each tool, and are, therefore, described in detail in each technical 
report.  
  
Links to technical reports and corresponding sections for reliability and validity: 

x New York State Testing Program 2015: Grades 3-8 ELA & Math (Sections 3 & 7)  
x New 
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Example of ELA and Math High School Performance Index 
 

Accountability 
Group 

Subject # of Students 
in 

Accountability 
Cohort 

# 
Level 

1 

# 
Level 

2 

# 
Level 

3 
 

# 
Level 

4 

Numerator Denominator PI 

Low-Income Math 100    
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score histories. Once SGPs are estimated for each student, group-

http://www.p12.nysed.gov/accountability/documents/2015-16-technical-report-growth-model-for-school-accountability.pdf
http://www.p12.nysed.gov/accountability/documents/2015-16-technical-report-growth-model-for-school-accountability.pdf
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In the example above, the three-year unweighted ELA MGP and the three-year unweighted Math 
MGP are computed, and these two numbers are averaged to determine the school’s Growth 
Index.  For purposes of school differentiation, the Growth Index for each subgroup in a school is 
converted to an Achievement Level that ranges from 1-4, as follows: 

Subgroup MGP Level 
45 or Less 1 
45.1 to 50 2 
50.1 to 54 3 
Greater than 54 4 

 

In the example above, because the MGP is greater than 54, the subgroup would receive a Level 4 
for growth. 

At both the elementary and middle school level6, New York State 
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School’s 2019-20 MIP 
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For purposes of school differentiation, the Core Subject Performance Index for the all students 
group and each subgroup in a school is converted to an Achievement Index Level that ranges 
from 1-4.  
 
Subgroup Percentile Rank on Core Subject 
Performance Index 

Achievement Level 

10% or Less 1 

1
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York State public schools or students who are enrolled in P-Tech7 or dual high school college 
programs8 and have met all requirements for high school graduation are counted as high school 
completers. 
 
In determining a school’s performance on the graduation rate criterion, New York will consider 
each subgroup’s performance against the State’s and school’s measurements of interim progress 
(MIPs) and the State’s long-term goal for each of the four-year, five-year, and six-year rates.  As 
explained in the description of the progress measure, for each rate, each group’s performance 
will be assessed against two MIPs: the State-level MIP for that year, which is detailed in the 
earlier section on goals and in Appendix A, and the school-specific MIP that is established using 
the same methodology. In the chart below, the greater of these MIPs is referred to as the “higher 
MIP” and the lesser of these MIPs is ref

http://www.highered.nysed.gov/kiap/scholarships/PTech.htm


  
Revised State Template for the Consolidated State Plan 58 

 
 

  Did Not Meet 
Long-Term Goal 

Met Long-Term State 
Goal 

Exceeded State 
Goal 

Did not meet an 
MIP 

1 NA NA 





  
Revised State Template for the Consolidated State Plan 60 

 
 

tim



  
Revised State Template for the Consolidated State Plan 61 

 
 

Detailed explanation of each step: 

Step 1: Determine initial level of proficiency for all students. 

Applicable students take the New York State Identification Test for English Language Learners 
(NYSITELL) and are classified into one of five levels: Entering, Emerging, Transitioning, 
Expanding, and Commanding. Student previously classified 
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Level 2; and a success ratio of 1.25 corresponds to a Level 4. Thus, to score at the highest level, 
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success than do stud

http://new.every1graduates.org/wpcontent/uploads/2012/05/FINALChronicAbsenteeismReport_May16.pdf
http://www.attendanceworks.org/wordpress/wp-content/uploads/2015/07/Mapping-the-Early-Attendance-Gap-Final-4.pdf
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Grades 1-8 Chronic Absenteeism End Goals, Long-Term Goals and Measure of Interim Progress  
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Additionally, at the high school level, New York State will initially use a College, Career, and 
Civic Readiness Index as a measure of school quality and student success. Such an indicator 
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Readiness Measure Weighting 

㘷 



  
Revised State Template for the Consolidated State Plan 68 

 
 

x CDOS Credential 
x No High School or High School 

Equivalency Diploma 
0 

 
For the College, Career, and Civic Readiness, New York has preliminarily established the 
following end-goal(68)Tj
0 Tcoal(68)Tj
0 Tcoal(68)Tj
0d
[(goa)-1 (l)-2 ((68)Tj
0d
[(goa)-Q618)Tj
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Example of High School Science and Social Studies Performance Indices 
Accountability 

Group 
Subject # of Students 

in 
Accountability 

Cohort 

# 
Level 

1 

# 
Level 

2 

# 
Level 

3 
 

# 
Level 

4 

Numerator Denominator PI 

Low-Income  Scienc
e 

100 40 30 20 10 95 100 95 

Low-Income Social 
Studies 

100 25 25 25 25 138 100 138 

Note: All students in the accountability cohort who do not take a Regents exam, the New York 
State Alternate Assessment, or an approved alternative to the Regents are counted as Level 1. 

 
The school accountability cohort consists of all students who first entered Grade 9 anywhere four 
years previously (e.g., the 2013 accountability cohort consists of students who first entered 
Grade 9 during the 2013-14 school year), and all ungraded students with disabilities who reached 
their 17th birthday in that same school year, and did not transfer to another district’s or school’s 
diploma-
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For purposes of school differentiation, the chronic absenteeism indicator and College, Career, 
and Civic Readiness Index for each subgroup in a school is converted to an Index Level that 
ranges from 1-4, as follows:  
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Among the measures that the Board of Regents will ask the workgroup to consider for 
accountability or reporting purposes are: 
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graduation rate (in high schools). Progress toward English language proficiency by ELLs/MLLs 
is weighted more than are academic progress, chronic absenteeism, and the college- and career-
readiness index, which are weighted equally, but less than achievement, growth, and the 
graduation rate.  
 
Within the Composite Performance Index (See below), academic achievement in language arts 
and math are weighted equally and science and social studies are weighted lower.  For example, 
at the high school level, ELA and math combined are given three times the weight of science and 
six times the weight of social studies. 
 
The following rules are applied when a school or subgroup has insufficient results to be held 
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 New York State uses a different methodology for annual meaningful differentiation than the one 
described in 4.v.a above only for schools for which the methodology described in 4.v.a is 
inappropriate or cannot be implemented, such as K-1 schools, schools with fewer than 30 
continuously enrolled students

http://www.p12.nysed.gov/accountability/APA/Forms/Forms_home.html#self
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New York State will identify schools for Comprehensive Support and Improvement (CSI), based 
on lowest performance and low high school graduation rates, beginning with 2017-18 school 
year results and every three years thereafter. Schools that are identified will use the 2018-19 
school year to develop their plans for implementation in the 2019-20 school year. New York 
State will identify approximately 5% of the public elementary and middle schools and 5% of the 
public high schools in the State for Comprehensive Support and Improvement by using the 
following decision rules: 
 

Decision Rules for Identifying Elementary and Middle Schools for Comprehensive Support 
and Improvement: 

x Compute the weighted average of a school’s ELA, math, and science Performance 
Indices and a
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CSI Either Level 1 1 3-4 Any Two Level 1 

 
* New York State will identify a minimum of 5% of all Title I elementary and middle schools in 
the State, as well as what has historically been the small number of non-Title I schools in the 
State that perform at the level that caused these Title I schools to be identified. 

Decision Rules for Identifying High Schools for Comprehensive Support and 
Improvement: 

x Created a Weighted Composite Index by multiplying a school’s ELA Performance Index 
by 3, Math Index by 3, Science Index by 2, and Social Studies Index by 1, and then 
summing this result and dividing it by nine and assign an Achievement Level as follows: 

Subgroup Percentile Rank on Weighted 
Composite Level 

Achievement Level 

10% or Less 1 
10.1 to 50% 2 
50.1 to 75% 3 
Greater than 75% 4 

 
 

• Rank order the schools on the Weighted Composite Index and determine the lowest 10% 
(Composite Index = 1) 

• Rank order the schools on the 4-, 5-, and 6-year unweighted graduation rate and 
determine the lowest 10%  

• Add the Composite Index rank and the Growth Ranks and determine the lowest 10% 
(Combined Composite Index & Growth = 1)  

• Use the table below to identify schools for CSI 
 

 
Classification Composite Graduation 

Rate 
Combined 
Composite 
Index and 

Graduation 
Rate 

ELP Progress* 

Inde/P <</MCID 82</MCID 80 >>BDC 
Q
q
364.08 226.5 50.d0.08 226.5 58.l</MCID t 10% 
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subgroup will be required to conduct a needs assessment to determine the additional support that 
the school needs to improve performance. Based on the school’s needs assessment, the school 
district, in its State consolidated plan, will be required to identify the additional resources and 
professional development that the district will provide the school to improve performance.  If 
performance on the measure does not improve, the district shall increase oversight of the school.    

 
New York State also plans to continue to identify Target Districts, based on the following 
criteria: 

x There are one or more Comprehensive or Targeted Support and Improvement Schools in 
the district, or 

x The district is performing at the level that would have caused a school to be identified as 
TSI or CSI. 

 
In the future, the Department will consider adding additional indicators to the process of 
identifying Target Districts. These indicators will be based upon information that can be 
collected at the district level, but not necessarily disaggregated to students (e.g., teacher 
engagement, class sizes, number of violent incidents.) 

 
vii. Annual Measurement of Achievement (ESEA section 1111(c)(4)(E)(iii)): Describe how 
the State factors the requirement for 95 percent student participation in statewide 
mathematics and reading/language arts assessments into the statewide accountability 
system.  
 
NYSED will factor the 95% participation rate requirement into the Academic Achievement 
Index, as described above. The NYSED will require districts and schools with a consistent 
pattern of testing fewer than 95% of students in their general population and/or 95% of their 
students in one or more specific subgroups to create a plan that will address low testing rates 
resulting directly or indirectly from actions taken by the school or district, which we are calling 
institutional exclusion, while recognizing the rights of parents and students. New York State 
plans to use an n-size of 40 for determining participation rate in order to ensure that the non-
participation of two students does not result in a group of students failing to meet the 95% 
assessment participation rate requirement.  The Department will provide guidance that identifies 
the minimum requirements of this plan, which will include an analysis of the cause for low 
participation and a list of potential mitigating actions that the school will seek to pursue in the 
following year. NYSED will also require districts that evidence exclusion to implement a 
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x Schools that implement a school improvement plan and do not improve their participation 
rate receive a district participation rate audit, and the district must develop an updated 
participation rate improvement plan for the school. 

x Districts with schools that implement the district’s improvement plan and do not improve 
their participation rate must contract with a BOCES to conduct a participation rate audit 
and develop an updated participation rate improvement plan. 

x Districts that have schools that implement the BOCES improvement plan and do not 
improve th
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the State’s exit criteria within a State-determined number of years consistent with section 
1111(d)(3)(A)(i)(I) of the ESEA.   
 

If a school identified for Comprehensive Support and Improvement does not meet the exit 
criteria, and that school is re-identified as a CSI school on the new list of schools that is 
promulgated every three years, New York State will place the re-identified Comprehensive 
Support and Improvement school into the New York State Receivership Program pursuant to 
Section 211-f of State Education law (the New York State School Receivership law) and 
Commissioner’s Regulations 100.19. In addition, if a school that is currently identified as a 
Priority School does not meet the exit criteria and is identified as a CSI school on the initial 
ESSA Accountability Designation list, that school will also enter the Receivership program.  The 
State will handle alternative high schools that are identified as among the lowest performing in 
the State for more than three years slightly differently from how it will handle other schools. 
Rather than automatically placing these schools into Receivership, the Commissioner will 
partner with the district to determine the most appropriate interventions for that school.  The 
interventions under consideration may still include Receivership.  The Receivership program is 
outlined in more detail later in this section.  This tiered approach toward accountability aligns 
with the State’s vision that the Department should support schools throughout the identification 
process and reserve the Department’s more intensive supports and interventions for the schools 
that are struggling to make gains. 

 

NEW YORK STATE’S DIFFERENTIATED SYSTEM OF SUPPORTS AND 
ACCOUNTABILITY 

New York State’s system of differentiated accountability allows the schools identified as having 
the greatest needs to be the ones that receive the most support from the State.  This approach has 
been developed 
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best able to support the school through resource support.  Additionally, the State may be able to 
best help the school through organizational shifts, and, when necessary, progressive 
interventions.  Often, schools will best benefit from a combination of these supports, which is 
why the State sees support and technical assistance as being closely linked to oversight and 
intervention.   

The State’s efforts toward supporting identified schools involve eight critical components: 

x Supporting the Comprehensive Diagnostic Needs Assessment process 
x Supporting the development and implementation of schoolwide plans 
x Supporting the implementation of Evidence-based Interventions and Improvement 

Strategies 
x Promoting District-wide Improvement through Training and Support to Districts  
x Providing data to inform plans and call attention to inequities 
x Connecting schools and districts with other schools, districts, and professionals 
x Allocating and monitoring school improvement funds 
x Providing additional support and oversight for schools not making progress 

 

The State will provide ongoing support and guidance to identified schools and districts as they 
undertake a series of required actions designed to best promote improvement and identify and 
implement the solutions best suited for each school.  Under this model, Targeted Support and 
Improvement Schools will be supported by the district, which will be responsible for conducting 
TSI Needs Assessments and approving and monitoring TSI School Improvement plans.  This 
will allow the State to direct its focus toward Comprehensive Support and Improvement Schools.  
After the initial year of identification, the State will focus its attention on the subset of CSI 
schools that are not making progress.   
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The district will oversee the improvement steps for TSI schools, while the State will monitor and 
support the improvement steps for CSI schools.  The steps are noted below.  
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Improvement Steps for Targeted Support and Improvements Schools 
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The Comprehensive Diagnostic Needs Assessment process in New York State will consist of 
three components:  

x A review of school/district quality, using the research-based Diagnostic Tool for School 
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1. Longitudinal data that show trends over time, including data by subgroup 
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c. Percent of Grades 7-8 students who receive 55 hours per year of instruction in 
dance, music, theatre, and visual arts taught by a certified arts instructor 

29. Average number of minutes of Social Studies instruction per week (Elementary 
School) 

30. Average number of minutes of Science instruction per week (Elementary School) 
31. Average Attendance at PTA meetings 
32. Participation Rate at Parent-Teacher Conferences 
33. School Safety 

a. Number of Violent and Disruptive Incident Reports 
b. Number of Incidents of Discrimination and/or Harassment 
c. Number of Incidents of Cyber-bullying 

34. Student access to safe and clean facilities 
a. The number of accidents reported annually  
b. The number of health and safety violations reported annually 

 
To support schools and districts in their efforts to identify the best solutions and 
recommendations for identified schools, the State will provide representatives to conduct the 
DTSDE review of school quality in all CSI schools and will continue to support districts with 
training, materials, and guidance, so that LEAs can successfully conduct the DTSDE review of 
each of their TSI schools.  In addition, the State will provide training and guidance to districts, 
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The comprehensive DTSDE process serves as the foundation of the improvement cycle by 
providing an in-depth analysis of the quality of the school’s educational offerings.  The DTSDE 
process allows for teams to examine closely multiple components of school success through the 
use of a comprehensive rubric.  Teams of reviewers provide their feedback on the quality and the 
effectiveness of the education offered to students, as opposed to visiting a school with a checklist 
for compliance purposes.  This process allows the schools to reflect on both what is being done 
and how it is being done.  This process also provides opportunities to ensure that schools are 
culturally responsive to the needs of the community. The team of reviewers will examine curricula 
to ensure that they are culturally responsive, in addition to meeting with students and their families 
to learn how the school is delivering culturally responsive educational offerings. 

Since the 2012-13 school year, all Priority and Focus schools have been required to undergo an 
annual DTSDE review.  The Department 
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The shift from using the review process to rate schools toward using the review process to 
identify barriers and provide technical assistance aligns with the State’s vision for supporting 
schools and identifying and implementing the best solutions for their circumstances.  The 
feedback regarding this shift toward technical assistance has been overwhelmingly positive.  In a 
survey of 70 principals who received IIT reviews in 2016-17, the Department received the 
following responses: 

x 71% of principals gave the highest rating, and an additional 20% of principals gave the 
second highest rating, when asked the extent to which they feel that they can use the 
recommendations provided to advance the school.   

x 78% of principals describe the ideas beyond the recommendations that the principals have 
received as a result of the review as “numerous” or “transformative.” 

x 83% of principals gave the highest or second highest score when asked if they feel that the 
review has deepened their understanding of the school and the work ahead. 

x More than 81% of principals say that their input has been taken into consideration “to a 
great extent.” 

In addition to the survey results, principals from across the State have provided positive feedback 
about the process. 

x “This had to be one of the best experiences of my career.  I beat my head in search of that 
‘tipping point’ to increase student achievement.  I now have the tools I need to move 
forward.  A very humbling experience and I am grateful to have been a part of it!”  -  
Principal in Brooklyn  

x “The team was very clear that this process is not meant to be a ‘gotcha’ method.  They 
were very collaborative throughout the entire review asking great probing questions to get 
myself and staff to think deeper.  I felt extremely free to be candid and the strengths and 
areas of need in the school building.  I was able to share were the school has come from 
and where I want to see the school go.  The process was very tightly aligned.” – Principal 
in Rochester 

x “I really appreciate this year's format.  The team that came to our school was extremely 
reflective, cooperative, and helpful” – Principal in rural district  
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In addition to the direct technical assistance that the State provides to principals through the 
DTSDE review process, New York State also uses the DTSDE rubric and review process as a 
means to build the capacity of LEA leaders and school leaders.  Since 2012, 

http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/documents/DTSDEResourceGuide.pdf


http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/home.html
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x Be developed in consultation with parents, school staff, and others in accordance with the 
requirements of Commissioner’s Regulations §100.11 pertaining to Shared-Decision 
Making in order to provide a meaningful opportunity for stake



  
Revised State Template for the Con

http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/documents/DTSDEResourceGuide.pdf


  
Revised State Template for the Con





  
Revised State Template for the Consolidated State Plan 100 

 
 



  
Revised State Template for the Consolidated State Plan 101 

 
 

challenges.  Consequently, the Department is able to connect schools and districts with similar 
challenges to create a community of practitioners.  During the first year of identification, the 
State will form Professional Learning Communities based on the professional development 
series it will offer for a number of school-level improvement strategies.  After the initial year of 
identification, the State will focus its attention on the schools that have not made gains in 
subsequent years so that those schools can receive more intensive supports.  One way that 
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Another major resource for teachers in New York State is the State’s network of Teacher 
Centers. Teacher Centers collaborate with teachers, districts, schools, institutions of higher 
education, and other education stakeholders (including several private sector partners) to provide 
tens of thousands of professional development opportunities every year. Teacher Centers are 
primary supporters and trainers of the development and implementation of New York State’s 
Professional Development Plan requirement and its alignment with the New York State 
Professional Development Standards. Teacher Centers also support the Department’s 
implementation of APPR requirements.  

 

Allocating and Monitoring School Improvement Funds 

New York State recognizes the important role that resources can play in improvement, and the 
State is committed to ensuring that schools are not just receiving funds for improvement, but that 
schools are also using their resources strategically to promote success and develop sustainable 
solutions.   
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will establish a tiered system for Title I CSI schools to best promote the effective use of 
resources and provide assistance when necessary.  As part of this system, Title I CSI schools that 
reach progress benchmarks established by the Department will be eligible for a base allocation 
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Resource Distribution to Title I CSI Schools 

New York State will support the strategic use of resources in other ways, such as through the 
Needs Assessment process and through the annual cycles of resource allocation reviews of 
districts identified earlier.  New York State will also provide grants to districts to promote 
diversity and reduce socio-economic and racial-ethnic isolation, as part of a comprehensive 
school improvement strategy.  In addition, Department staff will continue to use an approach 
toward monitoring that focuses on the effect of spending choices, rather than on compliance, 
through its current performance management system. 
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Providing Additional Support and Oversight for Schools Not Making Progress 

New York State will enhance its current system of differentiated accountability, so that schools 
identified as having the greatest needs will receive the most attention from New York State.  
Central to this approach is recognition that because the needs of schools and districts vary, New 
York State should base its approach on the specific needs of each school and district.  The 
required interventions will look different at CSI schools, based on whether the school has shown 
progress.   

CSI Schools that do not make gains after one year 
During the 2018-19 school year, Department field staff will focus their attention on supporting 
all CSI schools through the variety of improvement initiatives scheduled for that year, such as 
the Needs Assessment process and the evidence-based intervention training.  In Year 2, 
Department staff will focus their on-site and off-
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Leadership Statements of Practice, or the district’s leadership evaluation system.  Districts will 
be required to let the State know what measurement instrument the district will use.  The tool 
should be used to identify the areas to which the district will direct its support.  The District will 
be required to submit the results of this assessment along with a plan for support based on the 
assessment.    

 
Additional Interventions Available 
In past years, New York State has pursued dramatic school change through a variety of 
interventions and policy initiatives that will continue to be available for use. These initiatives 
have been supported by a strong statutory and regulatory framework.  The range of interventions 
allows New York State to identify an approach toward intervention and support that is most 
appropriate in addressing the specific needs of the district or school.  
 
The current interventions available for addressing the needs of low-performing schools in New 
York State include the Schools Under Registration Review (SURR) process, Education Partner 
Organizations (EPOs), Distinguished Educators, Joint Intervention Team reviews, 
Commissioner’s Regulations concerning requirements for identified schools, and the New York 
State Receivership Law. 

 
Schools Under Registration Review (SURR) 
Any public school in a school district that is identified as being among those that are farthest 
from meeting the benchmarks established by the Commissioner or as being a poor learning 
environment may be identified as a School Under Registration Review (SURR).  A SURR must 
undergo a resource, planning, and program audit, and develop and implement a restructuring 
plan that outlines how the school will implement one of four federal intervention models. If a 
SURR fails to demonstrate adequate improvement within three academic years, the 
Commissioner shall recommend to the Board of Regents that its registration be revoked.  
Following revocation of a school’s registration, the Commissioner has the authority to develop a 
plan to ensure that the educational welfare of affected students is protected.   
 

In July 2015, the Board of Regents made adjustments to the SURR provisions to incorporate the 
New York State Receivership Law that was adopted in 
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farthest from meeting the benchmarks established by the Commissioner or as being a poor 
learning environment. 

In July 2015, the Board of Regents revised the conditions for which a school could be identified 
as a poor learning environment and, therefore, 
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New York State believes that the combination of having progressive intervention systems and 
multiple levers available for more extensive interventions, when necessary, will allow New York 
State to consider the most appropriate interventions for the identified school and selectively 
apply interventions as deemed appropriate.  

d. 
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Supporting the Comprehensive Diagnostic Needs Assessment process
•Supplying a Department representative to conduct DTSDE reviews for CSI Schools (Year 1)
•Supplying a Department representative to conduct Progress Reviews and DTSDE reviews in CSI 
schools not making progress (Years 2 and 3)

•Providing training to Districts on conducting Comprehensive Needs Assessments in TSI Schools 
•Providing feedback to Districts on Comprehensive Needs Assessments conducted for TSI 
schools 

•Administering a Reviewer Credential program to ensure that those conducting reviews for 
districts have specific skills

•Providing guidance and training on conducting Resource Audits and analyzing Tier 2 and Tier 3 
indicators

Providing additional support and oversight for schools not making 
progress

•Offering on-site and off-site technical assistance to schools that do not make gains each 
year

•Having all DTSDE reviews after Year 1 focused on CSI schools that have not made gains
•Requiring districts with CSI schools that did not make gains in Year 1 to complete a 
Leadership Team Support Report to identify areas where assistance is needed

•
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Supporting the implementation of Evidence-based Interventions and 
Improvement Strategies

•Connecting schools and districts to Evidence-based Interventions
•Identifying select Schoolwide Improvement Strategies for CSI schools to consider and providing 
training to support the planning and implementation of those strategies

•Limiting the transfer of incoming teachers at CSI schools to those who have been rated 
Effective or Highly Effective in the most recent evaluation year (consistent with Collective 
Bargaining Agreements)

•Requiring CSI schools to ensure that staff receive PD on the implementation of the plan
•Providing training and guidance to CSI schools and districts to support the establishment of a 
Parent Participatory Budget process 

•Requiring CSI and TSI schools to complete annual surveys of parents, teachers, and students
•Assisting districts with identifying surveys to use

Promoting District-wide Improvement through Training and Support to 
Districts 

•Providing training on supporting identified schools through topics such as: 
•conducting Comprehensive Diagnostic Needs Assessments and Progress Needs 
Assessments

•identifying root causes
•addressing root causes through Evidence-based Interventions,
•developing and approving improvement plans
•establishing a Parent Participatory Budgeting process

Providing data to inform plans and call attention to inequities
•Offering data comparing schools to schools within the district and across New York State
•Publishing per-pupil expenditures for each district and school on the New York State 
website

•Publishing a New York State Equity Report that identifies rates of assignment to 
Ineffective, Out-of-Field, and Inexperienced teachers between minority and low-
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percentage of schools implementing targeted support and improvement 
plans.  

 
New York State’s system of differentiated accountability will allow New York State to focus its 
attention on the districts and schools that are not making progress.  New York State’s process of 
identifying districts allows districts to be involved with New York State’s efforts to support 
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ineffective 
teacher  

out-of-field 
teacher 

Low-
income 
students 
enrolled in 
schools 
receiving 
funds under 
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x Low income students in Title I schools are 11 times more likely to be taught by a 
teacher who received a rating of Ineffective, compared to students who are not low 
income in non-Title I schools. 

x Minority students in Title I schools are 13 times more likely to be taught by a teacher 
who received a rating of Ineffective, compared to non-minority students in non-Title I 
schools. 

 

x Low income students in Title I schools are nearly three times more likely to be taught 
by an out-of-field teacher, compared to students who are not low income in non-Title I 
schools. 

x Minority students in Title I schools are more than three and a half times more likely 
to be taught by an out-of-field teacher, compared to students who are not low income in 
non-Title I schools. 
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x Low income students in Title I schools are twice as likely to be taught by a teacher with 
3 or fewer years of experience, compared to students who are not low income in non-
Title I schools. 

x Minority students in Title I schools more than two times more likely to be taught by a 
teacher with 3 or fewer years of experience, compared to non-minority students in non-
Title I schools.  

 

Similar trends are seen within student subgroups: 
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x Asian students are more than twice as likely, and Black and Hispanic students more 
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x Asian students are more likely than White students, and Black and Hispanic students 
are nearly two times as likely as White students, to be placed with an out-of-field 
teacher than are their counterparts. 

x 
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time building capacity Statewide, the Department will provide the following types of technical 
assistance and support to LEAs:  

1. Provision of equity reports 

2. Continued investments in the professional development of teachers and school leaders 

3. Expansion of toolkits and other resources associated with the Educator Effectiveness 
Framework and Leadership Pathway Continuums 

4. Outlines of key indicators for Talent Management Systems
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tolerated and accepted, but are embraced and integrated into school life and curriculum, requires 
a thoughtful examination of school culture. 

 
To facilitate incorporating these tenets into daily practice in schools, the Department will 
continue to develop and build upon existing guidance and resources and to enhance efforts to 
build and maintain positive school climates. Efforts will be expanded to provide capacity-
building guidance, strategies, best-practice resources, and professional development for school 
administrators, instructional staff, and non-instructional staff, as follows: 

 
x Require that LEAs collect data on incidents of violence and bullying, discrimination or 

harassment, and report these to the Department 
x Identify Persistently Dangerous, and Potentially Persistently Dangerous Schools, using a 

School Violence Index (SVI) that is a proportion of violent incidents to enrollment  
x Provide on-site monitoring and training in the reporting and preventing of school 

violence to LEAs that are identified as Persistently Dangerous and Potentially 
Persistently Dangerous Schools and upon request 

x Evaluate LEA reporting practices as a part of the Department’s targeted technical 
assistance 

x Publish and distribute guidance to LEAs about the importance of developing sound 
violence prevention programs to assist schools in developing policies and practices to 
build a culture and climate that is free of intimidation, harassment, and bullying 

x Issue guidance for parents in the most frequently spoken languages in New York State, 
consistent with the information provided in Section (A)(3) related to Native Language 
Assessments 

x Collaborate with New York State and local agencies (e.g., departments of social services) 
to provide training programs for school counseling and pupil personnel services staff in 
Adverse Childhood Experiences (ACEs) and restorative practices 

x Develop guidance for schools on best practices for student discipline to reduce 
disproportionate suspension and exclusion policies 

x Require that LEAs collect and submit data on incidents in schools of corporal 
punishment, which is prohibited in New York State 

x Collaborate with New York State and local agencies (e.g., departments of social services) 
to develop resources for LEAs related to improving school climate 

x Expand and build upon existing guidance and resources to enhance efforts to build and 
maintain a positive school climate, in particular in the areas of DASA training for school 
and district personnel, including LGBTQ students, students of color, and students with 
disabilities    

x Expand efforts to provide school staff with capacity-building guidance, strategies, and 
best-practice resources in social-emotional wellness and in supporting the social-
emotional needs of marginalized students   

x Develop guidance and technical assistance for schools to assist them in implementing 
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x Continue to promote the use of the USDE climate surveys as an effective tool for 
measuring school climate during statewide and regional meetings with the field 

 
In addition, the Department will continue to foster school climates that are safe and engaging.   
When students are physically healthy; emotionally supported; have safe routes to school; and 
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are identified and met before, during, and after key transition points. Successful transition teams 
should begin planning two years before each transition point, and implement activities no later 
than one year before each transition point. Transition teams will: 
 

x Be composed of decision-makers at both ends of each key transition point 
x Reflect the diverse characteristics, circumstances, and needs of the district’s community 

of learners and families  
x Develop and implement whole group, small group, and individual outreach strategies to 

engage families – especially families whose circumstances do not provide for many 
opportunities to, or who are reluctant to, engage with the school community 

x Continually analyze the strengths and weaknesses of various transition program 
components by surveying and collecting feedback from students, families, teachers, and 
other stakeholders 
 

The Department will provide ongoing guidance and technical assistance to school districts as 
they develop before school, afterschool, summer, and extra-curricular activities. Schools that are 
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In 2015, New York State began a process of review and revision of its current English Language 
Arts (ELA) Learning Standards, which were adopted in 2011.  Through numerous phases of 
public comment and virtual and face-to-face meetings with committees, the NYS P-12 ELA 
Learning Standards were developed.  These revised standards reflect the collaborative efforts and 
expertise of all constituents involved.   An Early Learning Standards Task Force (Task Force) 
was also convened in 2017 to conduct an in-depth review of the Prekindergarten – Grade 3 ELA 
standards for clarity, alignment, and developmental appropriateness, and to provide guidance and 
support for the early grades.  
 
To maximize success in early education experiences for children and to prepare them to 
transition to elementary school, districts must actively engage families as home-school partners. 
One way to welcome families is by performing home visits, an approved use of Title I and Title 
III funding.  Home visits have been shown to lead to improvement in child and family outcomes 
by increasing parental involvement in children’s education, supporting parents’ capacity to 
develop their children’s early literacy and language skills, and helping children achieve school 
success into the elementary grades.24 In addition, schools should partner with Head Start, day 
care centers, before and after school programs, and other community-based organizations to 
promote a shared vision and understanding of how what children need to know and be able to do 
at various stages of development. With this in mind, the Department’s Office of Early Learning 
convened a Think Tank with staff from the New York State Head Start Collaboration office and 
local Head Start providers, with the mutual goal of creating a tool to improve coordination, 
communication and collaboration between school districts, Head Start, and other 
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secondary school environment is an academic and social-emotional challenge for students as 
they are provided more individual freedom and responsibility.   
 
A42.4yn1 (dom) as 
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skills assessment, tutoring, academic and personal counseling, family counseling and 
home visits, mentoring, and dropout prevention staff development.  

 
x The Science and Technology Entry Program (STEP) initiative funds colleges and 

universities to work in collaboration with LEAs. Students in STEP are 7th to 12th graders 
who are either economically disadvantaged, or African American, Hispanic/Latino, 
Alaskan Native or American Indian. While the programs were originally designed to 
specifically prepare students to enter college and to improve their participation rate in 
mathematics, science, technology, health-related fields, and the licensed professions, the 
services and programming that students receive throughout the middle and high school 
years promote graduation from high school by navigating students through any obstacles 
that students may encounter. These programs hav
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school diploma and the two-year college degree needed to obtain employment in 
targeted, high-demand, middle skills jobs.  Additionally, integrating workplace learning 
with industry partners positions these students to be first in line for job opportunities, as 
these students will have already made industry connections and exhibited competency by 
the time that they complete their two-year degree.  This integrated approach, beginning 
Day 1 of 9th grade, is the key to helping struggling students remain in school and invest 
in their futures. 

 
x The MBK Challenge Grant Program funds LEAs to implement at least two of the six My 

Brother’s Keeper milestones. Each of the MBK Challenge grant milestones contribute to 
keeping students in school and moving them to a high school diploma, entry to 
postsecondary education, and career: 

 
o Entering school ready to learn, as evidenced by universal Pre-K access  
o Reading at grade level by third grade, as evidenced by a significant narrowing of the 

achievement gap for disadvantaged youth, particularly boys of color  
o Graduating from high school ready for college and career, as evidenced by a closing 

of graduation rate achievement gaps for disadvantaged youth, particularly young men 
of color  

o Increasing access to postsecondary education or training, as evidenced by an increase 
of disadvantaged youth, particularly young men of color, completing Advanced 
Placement, International Baccalaureate, or college credit courses while in high school  

o 

http://www.p12.nysed.gov/compcontracts/16-013-fcep/home.html
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skills. Due to the scope of the demands on students who are transitioning out of high school, the 
transition team for each graduating class should start planning as early as when the class is in 
ninth grade for activities to be implemented as early as tenth grade. Ultimately, the goal of a 
successful high school-to-
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At the same time, the regional Migrant Education Tutorial and Support Services (METS) 
Program Centers, in consultation with schools and parents, assess the needs of all individual 
migrant-eligible students by using the Student Intake Form and Academic Services Intensity 
Rubric (ASIR) each year, as per requirements of the approved Service Delivery Plan (SDP) and 
Measurable Performance Outcomes (MPOs).   
 
In this continuum of needs assessments, the CNA yields global, wide-ranging information that 
informs the development of a comprehensive and inclusive menu of programs and services, 
while the individual assessment that is conducted once during the academic year and once during 
the summer through the Student Intake Form and ASIR addresses students’ individual needs for 
specific educational programs and support services. 
 
Upon the completion of the CNA, as outlined above, the improvement cycle continues with 
establishing the State Migrant Service Delivery Plan Planning Committee to translate the CNA 
findings into Measurable Program Outcomes and State Performance Targets (SPTs).  

  
The SDP Committee reviews the legislative mandate, the non-regulatory guidance, and the CNA 
statewide trend analysis to identify subgroups of children with unique needs, including preschool 
migratory children and youth and migratory children and youth who have dropped out of school. 
The SDP Committee then designs a collaborative planning structure to solicit feedback from all 
stakeholders including, but not limited to, program staff at the regional METS Program Centers 
and Statewide Support Services Program Centers, as well as parents with the Local and State 
Parent Advisory Councils (PACs), in order to leverage local, State, and federal educational 
programs serving migratory children and youth, including language instruction educational 
programs under Title III, Part A, and to integrate services available under Title I, Part C with 
services provided by those other programs. 
  
At the same time, the regional METS Program Centers and Statewide Support Services Program 
Centers provide a full range of services based on individual student needs. These services ensure 
that the unique needs of migratory children and youth and 
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x Instructional services in response to academic needs 
x Support services and advocacy in response to needs 

3. Grades 9-12 Students: 
x Graduation Plan (GP) 
x Instructional services in response to academic needs  
x Support services and advocacy in response to needs 

4. Out-of-School Youth and Students Who Have Dropped Out of School: 
x Personal Learning Plan (PLP) 
x Instructional Services in English as a New Language (ENL) 
x Support services and advocacy in response to needs 

 
The NYS-MEP Measurable Program Outcomes (MPOs) are:  
 

Goal Area: English Language Arts  

State 
Performance 
Target 

Decrease the gap between Grades 3-8 migrant students and the 
economically disadvantaged subgroup on the NYS Assessment in English 
Language Arts by 15% each year, starting in 2017. 
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Measurable 
Program 
Outcome 

2.2 Beginning in fall 2016, 80% of Grades 3-8 migrant students 
receiving Level 3 supplemental academic instruction in Mathematics 
during the regular school year will gain 10 or more NCEs from the 
Fall to Spring administration of the NYS Migrant Mathematics 
Assessment. 

  

Goal Area: Graduation 

State 
Performance 
Target 

Decrease the gap in the statewide 4-year cohort graduation rate between 
migrant students and all NYS students by 10% annually, beginning in 
2017. 

Overall 
Strategy 

Provide academic instruction to support the development of foundational 
skills and content knowledge based on State and local standards. 

Strategy 3.1 Each year, beginning in fall 2016, all Grade 9-12 migrant students at 
Level 3 on the Academic Services Intensity Rubric will receive 30 or more 
hours of supplemental academic instruction during the regular school 
year, and an additional 5 or more hours of instruction if present during 
summer. 

Strategy 3.2 Each year, beginning in fall 2016, all migrant students in Grades 9-12 at 
Level 3 on the Academic Services Intensity Rubric will complete a MEP 
Graduation Plan Part One, within 45 school days of enrollment in the 
METS program. 

Strategy 3.3 Each year, beginning in fall 2016, all migrant students in Grades 9-12 will 
participate in 4 or more hours of advocacy and individual support.
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NYS-MEP will pass Algebra I32 by the start of Grade 11. 

 

Goal Area: Out-of-School Youth (OSY) 

State 
Performance 
Target 
(Statement of 
Intention) 

Provide and coordinate education and support services that meet the 
prioritized needs of out-of-school youth. 

Strategy Provide instruction to support the development of language proficiency, 
educational goals or life skills. 
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Goal Area: Preschool Migratory Children 

State 
Performance 
Target 
(Statement of 
Intention) 

Provide and/or coordinate education and support services that meet the 
prioritized needs of preschool children, ages 3-5. 

Strategy Provide referrals and/or educational services to migratory children, ages, 
3-5, to prepare them to enter Kindergarten ready to learn. 

Strategy 5.1 Beginning in fall 2016, all migratory preschool children, ages 3-5, will 
have a complete, updated NY State Migrant Student Needs Assessment 
(SNA) to drive programs and services.   
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information when students move from one school to another, regardless of whether such a move 
occurs during the regular school year. To comply with this requirement, New York State uses 
Title I, Part C funds to employ and deploy two student information systems – the MIS2000 
system and the national Migrant Student Exchange System (MSIX) – to input, analyze, report, 
and share accurate and timely migrant student information, both within New York State and 
across the country.   
 
Statewide, recruiters and migrant educators work collaboratively with other states, local 
educational agencies, and other migratory student service providers to identify and recruit 
migrant students who make inter- and intra-state moves. To ensure interstate collaboration, the 
NYS-MEP is committed to using the MSIX “advanced notification system” with regional partner 
states, including Pennsylvania and Vermont, as well as with any other states to which students 
relocate during the year. The MSIX advanced notification system allows users to send or receive 
notification via email through MSIX regarding the move of a student. For example, when a 
student moves from New York State to another state, the NYS-MEP sends notification through 
the MSIX advanced notification system, indicating that the student has moved to the receiving 
state. If possible, information on the destination town or county will be provided, as well. 
Similarly, when a student is identified in New York State who recently moved here from another 
state, the NYS-MEP sends a notification, indicating that the student has moved to New York 
State.   
 
To promote intrastate coordination of services for eligible migrant children, the NYS-MEP 
employs the MIS2000 student data management system to transfer students’ records within New 





  
Revised State Template for the Con



  
Revised State Template for the Consolidated State Plan 144 

 
 

2A 
(3) 

Provide annual training to migrant educators and families on 
opportunities and resources for early childhood programs and 
services. 

Required 

We are concerned that migrant students are unable to navigate content-area vocabulary, 
literacy and text, and identify and utilize Tier 2 vocabulary, as defined by the New York State 
Learning Standards. 

3A 
(1) 

Provide training to migrant educators on strategies to promote 
and support language acquisition, literacy development, and 
content learning. 
 
 

Required 

3A 3A3A
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3B 
(1) 

Staff will work with each student to identify a caring adult in 
the student’s life to support his or her social and emotional 
development. 

Required 
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PFS, and by the level of services targeted and received.  Data will be drawn from the Migrant 
Student Information Exchange (MSIX), the statewide migrant student data and information 
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https://www.neglected-delinquent.org/
https://csgjusticecenter.org/wp-content/uploads/2012/11/Reentry_Council_Mythbuster_Youth_Access_Ed.pdf
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teachers, principals, and other school leaders who have received high quality, 
differentiated professional development that is informed by evidence of educator practice 
and data on the longitudinal academic growth of students 

x 
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support 



  
Revised State Template for the Consolidated State Plan 153 

 
 

To assist LEAs in the development of comprehensive systems aligned to the Framework, we 
propose to engage in a facilitated root cause analysis with LEAs that is centered on our equity 
analytics. In future school years, the Department will produce a State-level equity report and 
district-level equity reports that examine the rates at which different subgroups of students 
(Statewide and within-district) are assigned to out-of-field, inexperienced, and ineffective 
educators. In addition to traditional measures of educator equity, such as teacher qualifications 
and effectiveness data, the Department will include analytics that research shows are important 
considerations for equity, such as teacher and principal turnover/retention, absences, tenure 
status, and demographics.  
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individualized support for new and early 
career educators to advance their professional 
practice and improve their ability to produce 
positive student outcomes. 

professional learning 
• Access to and time available for 

professional development 
• Effect on instructional outcomes 
• Effect on student outcomes 
• Link to evaluation results 

Retention of Effective Educators: a 
systematic, coordinated approach to providing 
new and sustained leadership opportunities, 
with additional compensation, recognition, 
and job-embedded professional development 
for teachers and administrators to advance 
excellent teaching and learning, as well as 
advance the use of evaluation data in 
development, compensation, and employment 
decisions. 

• Retention rates of the most effective 
teachers and principals vs. those of the least 
effective
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attract a wider pool of diverse candidates, providing specific professional development in 
targeted areas of need, working with principals to determine strategic staff assignments/teacher 
teams and creating collaborative environments for professional learning and engagement in 
decision-making, or implementing and refining leadership continuum pathways that leverage the 
expertise of teacher and principal leaders. Additionally, these equity labs will allow LEAs to 
better understand the data points that the Department uses and how we conduct our analyses so 
that LEAs are better equipped to conduct building-level analyses that mirror those done by the 
Department at the State and LEA level.  

Helping LEAs to identify gaps in equitable access; determine the root causes of those gaps; 
conduct needs/gap analyses; and select appropriate, evidence-based strategies focused on 
different components of the Framework to address those areas of need, is an important 
foundation for meeting our goal of ensuring that all students have access to great teachers and 
leaders. However, it is equally important that we help LEAs to identify new and existing 
resources to implement these strategies. To that end, the Department proposes to work with 
LEAs to identify existing funding sources and initiatives that are already in place that can help 
strengthen these systems. As the first step in this work, Department staff will begin collecting 
information on the specific ways that LEAs are using their Title II, Part A allocations and review 
Professional Development Plans and Continuing Teacher and Leader Ctle





  
Revised State Template for the Consolidated State Plan 157 

 
 

x Create pathways, options, and/or opportunities that lead to full-time, year-long, school-
based internships for aspiring principals 

x Adapt preparation to account for a variety of settings 

x Add a competency-based expectation to initial certification. This calls upon aspiring 
school building leaders to take what they learn in a university-based SBL program and 
apply this learning successfully in an authentic school-based setting to improve staff 
functioning, student learning, or school performance. Before a university attests that an 
aspiring school building leader who has completed its SBL program is “certification 
ready,” the superintendent or mentor who is sponsoring the aspiring leader’s internship 
must also attest that the candidate demonstrated readiness for certification by successfully 
completing a set of projects that demonstrate competency with respect to the State-
adopted certification standards. 

Taken together, the potential revisions to the educator preparation and certification frameworks 
in New York State, as described above, are premised on the belief that better preparation of 
teachers, principals, and other school leaders starts with a strong alignment between what is 
needed to be successful, what is taught in educator preparation programs, and what standards we 
expect for someone to be certified. Without clear agreement among participants (teachers, 
principals, dea
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school building leaders.  These programs may also include the preparation and certification of 
principal supervisors. 

Further, recognizing that for preparation programs to ensure that they are addressing the needs of 
the schools that employ the programs’ graduates, the Department staff intend to work with IHEs 
and other providers to create tools and other resources that will facilitate feedback loops between 
preparation programs and the LEAs that employ program graduates. This can include, for 
example, surveying recent graduates about their experiences not only in classroom learning, but 
also in terms of field and student placement experiences. Additiona
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1) Developing recruitment plans with strategies that are designed to increase the diversity of 
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their instructional and/or non-instructional duties; and providing time for mentoring 
during superintendent conference days, before and after the school day, and during 
summer orientation sessions 

 

The purpose of the mentoring requirement is to provide beginning educators in teaching or 
school leadership with support to deepen their knowledge and skills and more easily make the 
transition to a first professional experience under an initial certificate. Research included in the 
TeachNY Advisory Council Report has shown that educators who engage in collaborative activities 
that encourage high-level collegiality, such as mentoring, are more likely to report greater career 
satisfaction and stay in the educators’ current roles. In addition to the benefit to new and early 
career educators, mentoring activities also enable veteran educators to experience a renewed 
dedication to their profession. However, the quality of this experience currently varies 
significantly across districts in New York State.  
 
As such, Department staff will explore revisions to the current first-year mentoring requirement 
to require mentoring that spans the first 180 school days of employment in an LEA. To ensure 
that this experience is as effective as possible, the Department will seek additional Mentor 
Teacher Internship Program funding and other resources to assist LEAs and IHEs in developing 
mentoring programs that provide educators with appropriate differentiated supports. Consistent 
with the recommendations of the Principal Preparation Project, there should be a natural 
continuation between the clinical experience/internship that aspiring school leaders receive and 
the ongoing, high-quality coaching and mentoring that these new school leaders receive through 
the first year of their career. The same should also be true for teachers. 
 

Providing new teachers and school leaders with comprehensive systems of support that include a 
mentoring program is a key factor in both retaining new educators and increasing their 
effectiveness. However, having a mentoring program is not enough, in and of itself, to provide 
support to new educators. Just as important as the program are the experienced educators who 
serve as mentors to their peers. Thus, the Department will also work to provide LEAs with tools 
and resources, aligned to best practice, that will allow the LEAs to recruit, select, develop, and 
reward educators who serve in mentorship roles. Consistent with current research44 and the 
Department’s Leadership Pathways Continuum, the Department will encourage districts and 
BOCES to leverage teacher and principal leaders to serve as mentors. In addition, for those 
districts and BOCES that participate in the Department’s equity lab work, the Department will 
review the status of mentoring in the LEA through review of Professional Development Plans 
and conversations with stakeholders and will work with LEAs to help them adopt evidence-
based strategies to bolster current mentoring programs.  Recommendations may include revising 
mentor selection criteria to ensure rigor, including the utilization of educators who have National 

 
44  “Good Principals Aren’t Born — They’re Mentored”.  Wallace Foundation.  Publication.  Web.  
“High Quality Mentoring and Induction Practices.”  New Teacher Center.  2016.  Publication. Web.  
Harrison, Cindy and Joellen Killian. “Ten Roles for Teacher Leaders.” Educational Leadership, vol. 65, no. 1, 2007, 
pp 74-77. 
Whitebook, March and Dan Bellm.  “Mentors as Teachers, Learners, and Leaders”. 2014. Publication. Web. 
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LEAs in implementing a leadership continuum pathway that is both responsive to local context 
and that addresses needs. Further, the Department will use surveys, webinars, and other media to 
ensure that the current tools and resources continue to reflect the needs and values of 
stakeholders across New York 
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Framework: Diverse student populations, English Language Learners, students with disabilities 
and other special learning needs, community engagement, teacher responsibilities, and school-
home relationships.  
 
Exam expectations: 
  

x Measure the professional and pedagogical knowledge and skills necessary to teach all 
students effectively in New York State public schools 

x Use knowledge of diversity within the school and community to address the needs of all 
students, create a sense of community, and promote students’ appreciation of and respect 
for all students 

x Demonstrate the ability to communicate with and engage parents, with the goal of 
encouraging parents to participate in and contribute to their child’s learning 

x Understand the rights and responsibilities in situations involving interactions between 
teachers and students, parents/guardians, community members, colleagues, school 
administrators, and other school personnel 

 
2. Teacher Performance Assessment (edTPA): 
 
Framework: Student-centered, multiple-measure assessment of skills and competencies, 
instruction, planning, and assessment.  
 
Assessment structure:  
 

x Evidence of candidate teaching performance is drawn from a subject-specific learning 
segment: 3–5 lessons from a unit of instruction for one class of students 

x Teacher candidates submit authentic artifacts (lesson plans, video clips of instruction, 
student work samples) from actual teaching during a clinical field experience 

x Candidates also submit commentaries that provide a rationale to support the candidates’ 
instructional practices, based on student learning strengths and needs 

x Candidates’ evidence is evaluated across five scoring components of teaching: Planning, 
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Transitional G Certificate 
Issued to a college professor with a graduate degree in science, technology, engineering, or 
mathematics who has successfully taught at the college level for at least two years. The 
Transitional G certificate will allow an individual to teach mathematics or one of the sciences at 

http://www.nystce.nesinc.com/content/docs/NY107_108_OBJ_FINAL.pdf
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emerging and hard-to-staff subject areas, the Department will continue to work with stakeholders 
to determine what, if any, revisions are necessary to existing certification pathways/requirements  
that will promote increased numbers of qualified candidates.  

 
4. Improving Skills of Educators (ESEA section 2101(d)(2)(J)): Describe how the SEA will 
improve the skills of teachers, principals, or other school leaders in order to enable them to 
identify students with specific learning needs, particularly children with disabilities, 
English learners, students who are gifted and talented9udt (t)-2 (e(2 ( s)1 (tu)3  p)2.3 (e)1 (n)3 (t.1A)4 ( w)3.95 (th)3l3 (o)2 (w)4lititi)5 (e)r(is)1 (a)c (a)1 (,)2 ( )]Tj
0 Tc 0 T3.5 -41.15 TDl (t)-2 (e)-vequals1Edprovi 
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cultural, linguistic, family, and community factors that influence their students’ learning. 
 
Element I.6: Teachers demonstrate knowledge and understanding of technological and 
information literacy and how they affect student learning. 
 
Element III.1: Teachers use research-based practices and evidence of student learning to provide 
developmentally appropriate and standards-driven instruction that motivates and engages 
students in learning. 
 
Element III.2: Teachers communicate clearly and accurately with students to maximize their 
understanding and learning. 
 
Element III.3: Teachers set high expectations and create challenging learning experiences for 
students. 
 
Element III.4: Teachers explore and use a variety of instructional approaches, resources, and 
technologies, in an effort to meet diverse learning needs, engage students, and promote 
achievement. 
 
Element III.5: Teachers engage students in the development of multidisciplinary skills, such as 
communication, collaboration, critical thinking, and use of technology. 
 
Element III.6: Teachers monitor and assess student progress, seek and provide feedback, and 
adapt instruction to student needs. 
 
The entire set of Teaching Standards 
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description of the areas in need of improvement, the ways in which improvement will be 
assessed, the timeline for improvement, and differentiated activities that will be offered to the 
educator that will help him or her improve in the focus areas that have been identified. 

In addition to the adoption of teaching and leadership standards, Department regulations also 
provide for specific pedagogical course work requirements for accredited teacher preparation 
programs. Section 52.21 of the Commissioner’s Regulations describes in detail the requirements 
of teacher preparation programs and different certificate areas. Among these requirements are 
pedagogical coursework requirements that include: 
 
(i) human developmental processes and variations, including, but not limited to: the effect of 
culture; heritage; socioeconomic level; personal health and safety; nutrition; past or present 
abusive or dangerous environment; and factors in the home, school, and community on students’ 
readiness to learn—and skill in applying that understanding to create a safe and nurturing 
learning environment that is free of alcohol, tobacco, and other drugs and that fosters the health 
and learning of all students, and the development of a sense of community and respect for one 
another   
 
(ii) learning processes, motivation, communication, and classroom management—and skill in 
applying those understa( a)-1 ( s(e)-1 ( )]TJ
T*
[rD6 (ess )-5 (t))-1 (t[(a)-1 (nd s)4227)Tj
c4 ( a)-(nd s)t l
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effective classroom management techniques and other academic supports that promote a 
nonviolent school climate and enhance learning; the integration of social and problem-solving 
skill development for students within the regular curriculum; intervention techniques designed to 
address a school violence situation; and how to participate in an effective school/community 
referral process for students exhibiting violent behavior.   
 
(xiii) means for the prevention of and intervention in harassment, bullying and discrimination in 
accordance with section 14 of the Education Law. Such study shall include six clock hours, of 
which at least three hours must be conducted through face-to-face instruction, of course work or 
training on the social patterns of harassment, bullying and discrimination; as defined in section 
11 of the Education Law, including but not limited to, those acts based on a person's actual or 
perceived race, color, weight, national origin, ethnic group, religion, religious practice, disability, 
sexual orientation, gender or sex; the identification and mitigation of harassment, bullying and 
discrimination; and strategies for effectively addressing problems of exclusion. bias and 
aggression in educational settings. Specific to the preparation of teachers for students who are 
gifted and talented, Section 52.21 of the Commissioner’s Regulations further details that 
programs leading to extensions for gifted education for classroom teaching certificates shall 
require: 

(a) study that will permit the candidate to obtain the following knowledge, understanding and 
skills: 

(1) knowledge of the characteristics of gifted students who learn at a pace and level that is 
significantly different from their classmates; 

(2) knowledge of various tools and methods for identifying and assessing gifted students, and 
skill in using such tools and methods; 

(3) knowledge and understanding of appropriate curriculum design for gifted student; 

(4) knowledge and skills for planning, providing, coordinating, and evaluating differentiated 
teaching and learning environments to challenge and assist gifted students in learning to their 
highest levels of achievement; and 

(5) skill in collaborating with other school staff, families and the community to provide 
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years. To renew their registration, educators must complete 100 clock hours of Continuing 
Teacher and Leader Education (CTLE) during the registration period. A table summarizing 
requirements for different types of certificates is available. 
 
CTLE activities must be offered in appropriate subject areas and must:  
 

1. Expand educators’ content knowledge and the knowledge and skills necessary to provide 
rigorous, developmentally appropriate instructional strategies and to assess student 
progress 

2. Be research-based and provide educators with opportunities to analyze, apply, and 
engage in research 

3. Include the necessary opportunities for professionals to obtain CTLE to meet the English 
Language Learner provisions 

4. Be designed to ensure that educators: a) have the knowledge, skills, and opportunity to 
collaborate to improve instruction and student achievement in a respectful and trusting 
environment; b) have the knowledge and skills to meet the diverse needs of all students; 
c) have the knowledge and skill to create safe, secure, supportive, and equitable learning 
environments for all students; d) have the knowledge, skills, and opportunity-2 ( a)-1 (nd)4 xrnguaoveg 

http://eservices.nysed.gov/teach/certhelp/CertRequirementHelp.do


http://www.highered.nysed.gov/tcert/pdf/pdstds.pdf


  
Revised State Template for the Consolidated State Plan 176 

 
 

 
Further, as a general matter, the Commissioner and other senior leadership in the Department 
will continue to regularly meet with a broad cross-section of stakeholders, the intention of which 
is to consult with the field and collect information about ongoing initiatives to ensure that the 
work of the Department is meeting the needs of educators and the community. Most directly 
related to initiatives related to Title II, Part A are groups such as New 
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1) Base initial principal certification on the most current national standards for educational 

leaders, but with emphasis added on educating all students to high levels of performance, 
the necessity of cultural competence, the utility of culturally relevant curricula, and the 
role that school leaders should play in efforts to instill a love of learning in young people. 

2) Make initial school building leader certification competency-based.  To accomplish this, 
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9) Reinforce expectations in current New York State statutes/regulations that require 
university-
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We can accomplish this by expecting better of ourselves as educators.  The Department 
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building leaders (especially, but not exclusively, those from historically under-
represented populations). 

22) As a possible option (prior to full-scale implementation of State-adopted changes to the 
process of school building leader certification), design and offer a step-up plan that 
includes meaningful incentives and that makes possible a pilot involving a P-20 
partnership (opt-in participation for BOCES) and a process of learning from the pilot 

 
Taken together, these recommendations reflect a commitment to leadership for equity; in this 
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representing the geographic diversity of the State, standardized, statewide entrance and 
exit procedures, including an assurance that all students who may be English learners are 
assessed for such status within 30 days of enrollment in a school in the State. 
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The above-identified ELL/MLL entrance and exit procedures were created as part of a larger 
set of regulatory amendments to Commissioner’s Regulations Part 154 in 2014. The 
Department’s process leading to these regulatory amendments began in 2012 with focus group 
discussions representing over 100 key stakeholders from across New York State. Those 
discussions informed the development of a statewide survey of policy options, released in June 
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to support implementation of a SIFE low literacy curriculum in schools throughout New York 
State. The Department also holds monthly ELL/MLL Leadership Council conference calls for 
school administrators.  
 
The Department will continue to provide ongoing professional development to LEAs in a 
variety of ways.  These will include utilizing the resources of our RBERNs, well-known 
researchers, and notable experts in the field to build capacity for school district ELL/MLL 
leaders and core leadership teams charged with spearheading systemic improvements for 
ELLs/MLLs.  Professional development will include, but not be limited to, the provisions of 
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3. Monitoring and Technical Assistance (ESEA section 3113(b)(8)): Describe: 
i. How the SEA will monitor the progress of each eligible entity receiving a Title III, 
Part A subgrant in helping English learners achieve English proficiency; and  
ii. The steps the SEA will take to further assist eligible entities if the strategies 
funded under Title III, Part A are not effective, such as providing technical 
assistance and modifying such strategies. 
 

In accordance with Commissioner’s Regulations Part 154, each LEA must develop a 
Comprehensive ELL/MLL Education Plan (CEEP) that describes how the LEA meets the 
educational needs of ELLs/MLLs, including all subgroups of ELLs/MLLs. Additionally, each 
LEA submits an annual Data/Information Report to the Department. The Department reviews 
each CEEP and Data/Information Report to ensure compliance with Commissioner’s 
Regulations Part 154 and Title III. 
 
To be eligible for Title III funds for ELLs/MLLs, LEAs must have instructional programs for 
ELLs/MLLs that comply with Commissioner’s Regulations Part 154 and Title III.  The eight 
RBERNs across New York State also work with LEAs by providing technical assistance and 
professional development. The Department is developing a District/School Self-Evaluation 
Tool to enable LEAs to assess the degree to which their academic instruction meets 
ELLs’/MLLs’ needs and is culturally responsive to ELL/MLL populations. This Self-
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x The school community promotes cultural responsiveness and appropriate responses to 
individuality and differences, as reflected in policies, programs, and practices. The school 
examines its cultural assumptions to inform practice and professional development on 
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providers, summer program providers, early care providers, community colleges, health 
providers, and mental health providers.  
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Partnerships, to help support the targeted and effective use Title I, Part A and/or Title IV, Part A 
funds for parent and family outreach and engagement activities. 
 
The Department recognizes that immigrant and ELL/MLL parents and families are often not 
fully engaged by schools due to language barriers, lack of understanding of cultural 
backgrounds, or lack of awareness of best practices to build connections with these communities. 
To help families and children to feel a sense of belonging and to provide them with information 
to enable informed educational decisions, the Department will provide support to school and 
districts to ensure that the cultures of all members of the school community are incorporated into 
engagement and improvement plans.  Toward that end, the Department will build on previous 
work, such as The Blueprint for English Language Learners (ELLs) Success and the Parents’ Bill 
of Rights to the new Part 154 regulations, to develop guidelines for engaging parents and 
families of all subgroups of students, with emphasis on engaging parents and families of students 
identified as immigrant, ELL/MLL, migrant, and homeless. The Department will work to create 
clear definitions of effective, culturally and linguistically competent family engagement and 
provide additional supports to schools to help them meet their parent and family engagement 
requirements under ESSA. For example, the Department will direct LEAs to: 
 

x 
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children’s education, supporting parents’ capacity to develop children’s early literacy and 
language skills, and helping children achieve school success into the elementary grades.55   
 
It is essential to offer training opportunities that familiarize parents with school, its expectations, 
and how best to support and advocate for children. Supporting families by offering adult literacy 
and job training adult education courses within the school building or collaborating with adult 
education classes offered at New York State’s regional Board of Cooperative Educational 
Services (BOCES) assists in building parental skill sets. Districts can also support parents’ and 
caregivers’ needs to connect with peers by hosting parenting workshops and community cafés to 
assist families in understanding what children need to learn. The Department also believes that it 
is critical for LEAs to form meaningful collaborative relationships and partnerships with 
community-based agencies and organizations. District staff should become familiar with 
community resources and connect families to organizations and services that can help them to 
meet their non-academic needs.   
 
Title IV, Part A Supported State-level activities will be coordinated with the Department’s 
ongoing efforts to foster family and community engagement, as outlined below: 
 

x Diagnostic Tool for School and District Effectiveness (DTSDE) Domain 6 is Family and 
Community Engagement; families are mentioned in other domains, such as #2 School 
Leader Practices and Decisions and #5 Social and Emotional Developmental Health. 
Programs are required to disseminate parent surveys. The National PTA Standards appear 
throughout the DTSDE. The importance of family partnerships is further underscored in 
the range of supports that New York State will provide to schools identified for CSI and 
TSI.  

x Family engagement is included in prepared Dignity Act guidance documents; Caring for 
Students with Life Threatening Allergies and Substance Abuse Prevention Resources; 
and guidance related to elements of the various expanded learning opportunities. The 
Department provides supportive guidance on Academic Intervention Services.  The 
various guidance is available at the Student Support Services website. 
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x Provide school administrators with a multi-dimensional measure of school climate aimed 
at engaging students, staff, parents, and community 

 
The Department plans to administer the United States Department of Education school climate 
surveys that were released in spring 2016 and are free for schools, districts, and states to use. The 
surveys, which are designed for middle and high school students (Grades 5 and up); school 
personnel; and parents, guardians, and community members, may be implemented using the web 
hosting platform that USED also provided. After the survey is administered, informational 
reports on the survey outcomes in the areas of engagement, safety, and environment will be 
available to school administrators for their review and action. The Department conducted a pilot 
in six school districts across New York State in 2016-17. Department staff are currently engaged 
in the following activities: 
 

x Gathering feedback from pilot partners about what worked and what did not 
x Refining the climate index calculation 
x Meeting with vendors to learn about tools that are already in use in schools that will make 

implementation less burdensome 
x Meeting with regional information center staff to discuss their capacity to assist schools 

and the Department in this effort 
x Determining what information will be reported to the Department 
x Determining what resources districts/schools need to develop action plans  
x The Department plans to expand the survey pilot to all interested LEAs in the 2017-18 

school year and may move to make the surveys required starting in the 2018-2019 school 
year. The Department is considering that the surveys, in the future, may be added to the 
accountability system as a measure of School Quality and Student Success. 

 
3. Supporting LEAs in increasing access to personalized, rigorous learning experiences 

supported by technology. 

To improve the academic achievement and digital literacy of all students, and to enhance 
equitable access to quality learning experiences, the Department will support new and existing 
programs that focus on the utilization of technology to personalize learning; increase access to 
high-quality, rigorous learning experiences; and provide professional development to assist 
teachers in effectively utilizing technology to improve teaching and learning. The Department 
will work with stakeholders to provide guidance regarding digital literacy for students and will 
promote equitable access for all students to effective school library programs. 

The Department recognizes that technology is a powerful tool that 
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The USNY Statewide Learning Technology Plan, approved by the Board of Regents in 2010, 
outlines the educational technology mission and vision of the Board of Regents.  The Plan 
identifies the Regents’ expectation that “multiple environments will exist for teaching and 
learning, unbound by place, time, income, lang

http://www.nysed.gov/edtech/schools/usny-technology-plan-leaders
https://www.nysenate.gov/sites/default/files/articles/attachments/olac_final_report_1.pdf
https://www.nysenate.gov/sites/default/files/articles/attachments/olac_final_report_1.pdf
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The Council recognized that there currently exist in New York State “encouraging opportunities 
to create access to new online learning experiences and to create a digital transformation with 
online learning tools.” Significantly, “unprecedented opportunity” exists “to advance online 
l
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x 

http://www.nysed.gov/edtech/schools/usny-technology-plan-leaders
http://www.nysed.gov/edtech/schools/usny-technology-plan-leaders
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2. Awarding Subgrants (ESEA section 4103(c)(2)(B)): Describe how the SEA will ensure 
that awards made to LEAs under Title IV, Part A, Subpart 1 are in amounts that are 
consistent with ESEA section 4105(a)(2). 
 
In accordance with ESEA Section 4105, NYSED will use funds reserved under section 
4104(a)(1) to award subgrants
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x STEM/STEAM professional development and other resources are made available to 21st 
CCLC subgrantees via the TARCs and/or the website that the Centers maintain. The bi-
annual professional development events coordinated by the TARCs include STEM and/or 
STEAM-themed offerings for subgrantees.   

x Support for effective partnerships occurs through professional development 
opportunities, website resources, and ongoing technical assistance provided by the two 
TARCs contracted by the Department and by Department program staff. 

 
The Department is considering additional non-academic measures of student outcomes, as a 
result of participation in 21st CCLC programming. Various assessments, including, but not 
limited to, social-emotional assessments, are being tested by local program evaluators. The 
measures that New York State is required to provide for the annual performance reporting to the 
federal government include report card grades and State assessment score data for regularly 
attending student participants.  These measures are known to be lagging indicators of success 
that tend to occur after improvements in such measures as 

http://www.grantsreform.ny.gov/Grantees
http://www.grantsreform.ny.gov/Grantees
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also requires that peer reviewers not include applicants or their representatives. Peer reviewers 
are recruited primarily via the 21st CCLC listserv, which reaches 21st CCLC State Coordinators 
nationwide. Peer reviewers apply via an online application, and Department staff review 
applications and select reviewers based on expertise and experience. Selected peer reviewers are 
required to sign a document that denies any conflict of interest with any current applicants and 
are assigned applications for review outside of the reviewer’s geographic location.  Peer 
reviewers are required to attend a training webinar that provides them with detailed instructions 
for completing reviews, as well as guidance regarding strengths and weaknesses to look for, a 
review of timelines, advice on how to write appropriate, constructive comments, how to use the 
rating scale, and the importance of the reviewer’s role and the potential effect of inaccurate 
scoring. Training addresses how to read and evaluate budget narratives and budget proposals, 
including how to determine whether expenses are allowable under the p
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x High-Quality Family Engagement as an integral part of all programming. Students and 
parents should be meaningfully involved in the planning and design of the program, and 
should continue to have ongoing, meaningful involvement in planning throughout the 
duration of the program. Families of participants should be provided ongoing 
opportunities for meaningful engagement in children’s education, including opportunities 
for literacy and related educational development. Services for families should be based 
on a needs assessment to determine what families need and want. In addition to the 
mandatory offering of family literacy programming, subgrantees are required to establish 
an advisory committee that includes all relevant stakeholders, including parents and 
students (when age-appropriate). Schools that regularly convene an advisory committee 
that includes community-based partners can help ensure that afterschool and summer 
offerings are coordinated and that community resources are effectively leveraged to 
provide student supports that extend beyond the school day.  
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H. 
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The Department recognizes that much of the identification of our temporarily housed children 
and youth is accomplished through the local liaisons, as they serve as one of the primary contacts 
between temporarily housed families and school staff, district personnel, shelter workers, and 
other service providers. In support of the liaisons and LEAs, the Department currently engages 
multiple strategies to identify and assess the needs of homeless children and youth.  These 
strategies include: training, outreach, technical assistance and guidance, monitoring, McKinney-
Vento subgrants, NYS Education Law 3209, and Commissioner’s Regulations. Collectively 
these strategies are used to ensure that, regardless of where or when children become temporarily 
housed, the problems that homeless children and youth have faced in enrolling, attending, and 
succeeding in school are promptly addressed. 
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x Publish and distribute guidance to LEAs about identifying children and youth 
experiencing homelessness and assessing their needs. The most recent guidance memo 
summarized the changes to the McKinney-Vento Act as a result of ESSA, including the 
change in the definition of homeless children and youth 

x Collaborate with State and local agencies (e.g., departments of social services) to ensure 
that children and youth experiencing homelessness are properly identified 

x Regularly post updated information regarding identifying children and youth 
experiencing homelessness and assessing their needs on the Department’s website and 
the NYS-TEACHS website 

x Offer free McKinney-Vento posters in 10 languages and brochures in English and 
Spanish to LEAs (approximately 50,000 are distributed). These brochures and posters 
include information about which children and youth may be McKinney-Vento eligible. 

x Publicly post the names and contact information for all LEA liaisons, which helps 
facilitate inter-

https://nysteachs.org/resources/local-poverty-rates-student-homelessness/ 5860 2744 5861 279-U4
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x Answer inquiries through the NYS-TEACHS hotline and via email concerning the 
prompt resolution of disputes, and other McKinney-Vento-related issues 

x 



  
Revised State Template for the Consolidated State Plan 209 

 
 

x Offer two webinars specifically focused on connecting children who are homeless with 
quality early care and education programs, including LEA- and SEA-administered 
preschool programs 

x Publish and disseminate guidance related to ensuring that homeless children have access 
to SEA- and LEA-administered preschool 

x Continue to require that LEA-administered Pre-K programs screen all children to 
determine their housing status 

x Allow for variance in class size in order to accommodate a child who is homeless in a 
Pre-K classroom when it otherwise would be considered full  

x Provide information in our trainings about the McKinney-Vento liaison’s responsibility 
to connect young children who are homeless with Pre-K, Head Start, early intervention 
services, and other LEA-administered preschool programs 

x Regularly collaborate with the New York Head Start Collaboration Director. Previous 
collaboration resulted in the development of a template Housing Questionnaire and Tip 
Sheet for Head Start Providers related to serving children experiencing homelessness  

x Regularly collaborate with the Department’s Office of Early Learning 
x Participate in the New York State Early Childhood Advisory Council, which provides 

counsel to the Governor on issues related to young children and their families  
x Provide updated resources on the NYS-TEACHS website related to connecting young 

children experiencing homelessness with quality early care and education programs and 

https://nysteachs.org/resources/nysed-field-memo-implementation-of-changes-to-mckinney-vento-homeless-act-as-a-result-of-passage-of-every-stud-ev 
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l

https://nysteachs.org/resources/nysed-field-memo-implementation-of-changes-to-mckinney-vento-homeless-act-as-a-result-of-passage-of-every-student-succeeds-act/
http://nysteachs.org/info-topic/charter-schools.html#laws
http://nysteachs.org/info-topic/charter-schools.html#laws
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6. Policies to Remove Barriers (722(g)(1)(I) of the McKinney-Vento Act): Demonstrate that 
the SEA and LEAs in the State have developed, and shall review and revise, policies to 
remove barriers to the identification of homeless children and youth, and the enrollment 
and retention of homeless children and youth in schools in the State, including barriers to 
enrollment and retention due to outstanding fees or fines, or absences. 
           
The Department has worked closely with the Governor and the legislature to amend New York 
State law to comply with the recent changes to the McKinney-Vento Act. These amendments 
were signed into law on April 20, 2017. Corresponding regulations went into effect July 1, 2017. 
In its McKinney-Vento ESSA guidance memo, the Department reminded LEAs that they must 
remove barriers to enrollment and retention due to outstanding fees or fines, or absences. The 
Department will continue to review and revise its policies and issue additional guidance as 
needed. The Department and NYS-TEACHS will also continue to undertake the strategies 
detailed above, such as answering questions that come through on NYS-TEACHS hotline; 
providing onsite and online trainings; reporting barriers related to identification, enrollment, or 
retention; monitoring districts; posting resources online; and notifying districts of updates via 
email to ensure that LEAs remove barriers to identification, enrollment, and retention of children 
and youth who are homeless. 
 
7. Assistance from Counselors (722(g)(1)(K)): A description of how youths described in 
section 725(2) will receive assistance from counselors to advise such youths, and prepare 
and improve the readiness of such youths for college. 
           
Higher education is the key to helping students experiencing homelessness escape poverty. The 
Department and its technical assistance center, NYS-TEACHS, have posted resources for 
counselors to use when advising, preparing, and improving the readiness of homeless youth for 
college (see NYS-TEACHS webpage: “Accessing College for Students in Temporary Housing” 
at https://nysteachs.org/topics/higher-education/). The webpage provides counselors and students 
with information about strategies to improve access to college, financial aid including 
scholarships, information about fee waivers, and other resources. Of note, a McKinney-Vento 
Liaison Checklist: Supporting College Access linked at: https://nysteachs.org/resources/nys-
teachs-supporting-college-access-checklist/   has been designed to help school district liaisons 
and counselors meet their obligations under the federal McKinney-Vento Act, which requires 
that: 
 

x Liaisons ensure that school personnel working with students who are homeless receive 
professional development; 

x School districts ensure that youth who are homeless do not face barriers to accessing 
academic and extracurricular activities and are provided with transportation if needed; 

x School districts award full or partial credit for coursework satisfactorily completed at a 
prior school; 

x School districts ensure that youths who are homeless receive college counseling; 
x Liaisons ensure that unaccompanied youth who are homeless are told that they can apply 

for federal financial aid as independent students and are given verification of their 
independent student status for purposes of the FAFSA; and 

https://nysteachs.org/resources/nysed-field-memo-implementation-of-changes-to-mckinney-vento-homeless-act-as-a-result-of-passage-of-every-student-succeeds-act/
https://nysteachs.org/topics/higher-education/
https://nysteachs.org/resources/nys-teachs-supporting-college-access-checklist/
https://nysteachs.org/resources/nys-teachs-supporting-college-access-checklist/
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x Liaisons ensure that youth are referred to housing services.  
 
The Department will also develop guidance setting forth expectations for how LEAs should 
ensure that youths described in section 725(2) will receive assistance from counselors to advise 
such youths, and prepare and improve the readiness of such youths for college. The Department 
and NYS-TEACHS will continue to undertake the strategies detailed previously, such as 
answering questions that come through on NYS-TEACHS hotline, providing onsite and online 
trainings, reporting barriers related to access to college counseling, monitoring districts, , and 
notifying districts of updates via email to ensure that youths described in section 725(2) will 
receive assistance from counselors to advise such youths, and prepare and improve the readiness 
of such youths for college.   
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Appendix A: Measurements of interim progress 

Instructions: Each SEA must include the measurements of interim progress toward meeting the 
long-term goals for academic achievement, graduation rates, and English language proficiency, 
set forth in the State’s response to Title I, Part A question 4.iii, for all students and separately for 
each subgroup of students, including those listed in response to question 4.i.a. of this document. 
For academic achievement and graduation rates, the State’s measurements of interim progress 
must take into account the improvement necessary on such measures to make significant 
progress in closing statewide proficiency and graduation rate gaps. 
A. Academic Achievement 
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B. Graduation Rates 
 

4-Year Cohort Graduation Rate (%) 

Group Name 

2012 4 
Yr GR 

Baseline 
2017-

18 MIP 
2018-

19 MIP 
2019-

20 MIP 
2020-

21 MIP 

2021-
22 

Long 
Term 
Goal 

End 
Goal 

All Students 81.8 82.3 82.8 83.3 83.8 84.4 95 
Asian/Pacific Islander 87.7 88 88.3 88.6 88.9 89.2 95 
Black 71.5 72.4 73.3 74.2 75.1 76.2 95 
Economically Disadvantaged 75.3 76.1 76.9 77.7 78.5 79.2 95 
English Language Learners 49.4 51.2 53 54.8 
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6-Year Cohort Graduation Rate (%) 

Group Name 

2010 6 
Yr GR 

Baseline 
2017-

18 MIP 
2018-

19 MIP 
2019-

20 MIP 
2020-

21 MIP 

2021-
22 

Long 
Term 
Goal 

End 
Goal 

All Students 84.1 84.6 85.1 85.6 86.1 86.7 97 
Asian/Pacific Islander 89.1 89.4 89.7 90 90.3 90.7 97 
Black 75.1 76 76.9 77.8 78.7 79.5 97 
Economically Disadvantaged 79.3 80 80.7 81.4 82.1 82.8 97 
English Language Learners 57.4 59 60.6 62.2 63.8 65.3 97 
Hispanic 74.3 75.2 76.1 77 77.9 78.8 97 
Multiracial 82.1 82.7 83.3 83.9 84.5 85.1 97 
American Indian/Alaska Native 70 71.1 72.2 73.3 74.4 75.4 97 
Students With Disabilities 58.4 59.9 61.4 62.9 64.4 66.1 97 
White 90.8 91 91.2 91.4 91.6 92 97 

 
C. Progress in Achieving English Language Proficiency  

 
Subject Group 2015-16 

Baseline 
Gap 
from 
End 
Goal 

5 YR Gap 
Reduction 
Goal 

Yearly 
Gap 
Reduction 
Goal 

2017-
18 
Target 

2018-
19 
Target 

2019-
20 
Target 

2020-
21 
Target 

2021-22 
Target 

2022-
23 
Long 
Term 
Goal 

End 
Goal 

ELP ELLs/MLLs 43% 52% 10% 2% 45% 47% 49% 51% 53% 53% 95% 

 
Currently, 43% of New York State ELLs/MELLs meet their progress expectations. Since 
the end goal is to have 95% of students meet their progress expectations, the gap is 
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Appendix A-1: Long-Term Goals for 2022-23 

 
Note: The Long-Term Goal for 2022-23 is calculated by adding the MIP change from 2020-21 to 
2021-22, to the 2021-22 MIP. High School ELA and High School Mathematics will have the 
same 2021-22 MIP as the 2022-23 Long-Term Goal. 
 

Grades 3-8 ELA 

Group Name 
2016-17 
Baseline 

2017-
18 MIP 

2018-
19 MIP 

2019-
20 MIP 

2020-
21 MIP 

2021-
22 MIP 

2022-
23 

Long 
Term 
Goal 

End 
Goal 

All Students 96.6 100.7 104.8 108.9 113.0 117.3 121.6 200  
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Grades 1-8 Chronic Absenteeism Rate (%) 
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Appendix B 
 OMB Control 

No. 1894-0005 (Exp. 03/31/2017)  

NOTICE TO ALL APPLICANT6 

The purpose of this enclosure is to inform you 
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materials available on audio tape or in 
braille for students who are blind. 

(3) An applicant that proposes to carry
out a model science program for
secondary students and is concerned that
girls may be less likely than boys to enroll
in the course, might indicate how it
intends to conduct "outreach" efforts to
girls, to encourage their enrollment.

(4) An applicant that proposes a project to
increase school safety might describe the
special efforts it will take to address
concern of lesbian, gay, bisexual, and
transgender students, and efforts to reach
out to and involve the families of LGBT
students

We recognize that many applicants may 
already be implementing effective steps 
to ensure equity of access and 
participation in their grant programs, 
and we appreciate your cooperation in 
responding to the requirements of this 
provision



 

Paperwork Burden Statement 



 

 

1. Publish annually the per-pupil expenditures for each Local Education Agency (LEA) and 
school in the state to highlight instances where resources must be reallocated to better 
support those students with the greatest needs. 

2. Publish annually a report examining equitable access to effective teachers per district and 
facilitate the ability of districts to address inequities through strengthening 
mentoring/induction programs, targeting professional development, or improving career 
ladders. 

3. Use the Needs Assessment process to identify inequities in resources available to schools 
and require districts to address these inequities in their improvement plans. 

4. Reduce inequities in allocation of resources to schools by districts by establishing an 
annual cycle of resource allocation reviews in districts with large numbers of identified 
schools. 

5. Direct additional support and assistance to low-performing schools based on school results 
and the degree to which they are improving. 

6. Focus on fairness and inclusion of all NYS students in state assessments through 
involvement of educators and application of Universal Design for Learning concepts in test 
development. 

7. Leverage the creation of P-20 partnerships that explicitly recognize the importance of 
institutions of higher education and other preparatory programs to improve the quality and 
diversity of the educator workforce. 

8. Require that a



 

 

 
These sets of goals reflect the state’s commitment to improving student learning results by creating 
well-
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