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Introduction 

This guide aims to provide educators with information and strategies to support Multilingual 
Learners/English Language Learners (MLLs/ELLs) in their classrooms. It offers practical ideas about how 
to get to know and assess students and provide effective instruction for MLL/ELL success. This guide is 
divided into three parts: 

�x Part I: Getting to know your students 
�x Part II: Understanding Language Proficiency Levels 
�x Part III: Designing Instruction with MLL/ELL Students at the Center, and 
�x Part IV: Using Strategies to Support Learning. 

Part I: Getting to know your students, provides teachers with helpful information for learning more 
about their MLL/ELLs. It begins with a discussion of how language and bilingualism works through case 
studies of students with different language backgrounds. The various subgroups into which MLL/ELL 
students are classified are also described. 

Part II of the guide describes the different levels of language proficiency educators can use to 
begin to assess where their students are on the continuum of language proficiency. The following 
section, Part III of this guide�U focuses on designing meaningful instruction for MLL/ELL students. It begins 
with how to set up a classroom for effective instruction, including how to create a multilingual ecology 
and a culturally relevant learning environment. Next, this section details how to plan integrated units of 
study where language and literacy are taught through meaningful content. 

Finally, Part IV of this guide provides specific strategies teachers can incorporate into their 
�š�������Z�]�v�P���]�v���}�Œ�����Œ���š�}���(�����]�o�]�š���š�����š�Z�����µ�•�����}�(���•�š�µ�����v�š�•�[���Z�}�u�����o���v�P�µ���P���•�����•���Œ���•�}�µ�Œ�����•���(�}�Œ���o�����Œ�v�]�v�P�X �d�Z�����µ�•�����}�(��
�š�Z�����Z�}�u�����o���v�P�µ���P���U�����o�•�}�������o�o�������š�Œ���v�•�o���v�P�µ���P�]�v�P�U���]�•�����������•�š���‰�Œ�����š�]�������Á�]�š�Z���D�>�>�•�•�l���>�>�•�����v�������‰�‰�����Œ�•��
�š�Z�Œ�}�µ�P�Z�}�µ�š���š�Z�]�•���P�µ�]�����X���d�Z���•����strategies have been adapted from Translanguaging in Curriculum and 
Instruction: A CUNY-NYSIEBGuide for Educators(Hesson, Seltzer, and Woodley, 2014). Each strategy is 
briefly explained and then illustrated through elementary, middle and high school classroom �À�]�P�v���š�šes 
linked to a relevant Next Generation Learning Standard for English Language Arts or Mathematics.   

A series of Group Activities�U��Discussion Questions a�v����Learning Partner �����š�]�À�]�š�]���• are provided 
throughout the guide. Pedagogical staff using this resource as a professional learning guide can use 
these engagements to extend their learning though reflection, discussion and action. Included in this 
guide are pictures of activities and classroom wall displays from CUNY-NYSIEB schools. Other pictures, 
including book covers, have been obtained from the �/nternet. 
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I. Getting to know your students 
With more than 200 languages spoken within its borders, New York State is one of the most 

culturally and linguistically diverse places in the world (New York State Education Department, 2018). 
Because MLLs/ELLs make up a growing percentage of the student population, New 
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At soccer practice after school, the coaches speak Spanish to ���o�o��the kids. Maya speaks in Spanish with the 
coaches, but then uses mostly Englith 
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bilinguals are said to speak two languages, from their own perspective, bilingual speakers have just one 
bank of language. This language repertoire includes linguistic features that are associated socially and 
politically with one language or another and are named as English, Spanish, Chinese, Russian, and so on. 
Bilingual speakers pull features from their language repertoire, or bank, to communicate in what are 
called different languages. 

Code-switching is a term that has been used to refer to the practice of switching between two 
languages. This term assumes that bilinguals are switching between two separate codes or languages 
stored in their brains. García and Wei (2014) however, use the term translanguaging. They argue that 
bilingual speakers do not switch between two linguistic codes. Rather they have one linguistic system 
and use features of this single system as they communicate. 

When bilingual speakers bring in words from both languages, they enrich conversation much in 
the same way that having a large vocabulary in one language allows a person to express herself more 
fully. Just as bilingual families use multiple languages in everyday conversations at home, teachers can 
use ���o�o���}�(���š�Z���]�Œ���•�š�µ�����v�š�•�[ languages in their classrooms as well. By facilitating the extension of this use of 
multiple languages into their classrooms�U MLL/ELLs can use all of their language for learning in school. 

The story of Zhang2, a 13-year-old 7th grade student from China, helps us further understand 
the idea of bilingual students having one bilingual repertoire with language features students use, or 
�•�µ�‰�‰�Œ���•�•�U�����•���š�Z���Ç�����}�u�u�µ�v�]�����š�����Á�]�š�Z�����]�(�(���Œ���v�š���‰���}�‰�o�������v�����o�����Œ�v���]�v���•���Z�}�}�o�X���/�v���•�Z���v�P�[�•�������•���U���Z�]�•���š�������Z���Œ�•��
support the use of his e�v�š�]�Œ�����o�]�v�P�µ�]�•�š�]�����Œ���‰���Œ�š�}�]�Œ�����(�}�Œ���o�����Œ�v�]�v�P�X���d�������Z���Œ�•���o�]�l�����•�Z���v�P�[�•�����Œ���������o�����š�}���(�����]�o�]�š���š����
�š�Z�]�•�����À���v���Á�Z���v���š�Z���Ç�����}�v�[�š���•�‰�����l���š�Z���]�Œ���•�š�µ�����v�š�[�•���Z�}�u�����o���v�P�µ���P���•�X��

Zhang is a 13-year-old who immigrated to the U.S. from Fuzhou, China at the end of 5th 
grade. He is a Newcomer ELL in a stand-alone English as a New Language class. Zhang attends 
a large, urban middle school. 

When he arrived from China, his teachers found Zhang to be quiet and reserved. He had 
taken some English at his school in China, yet struggled to understand all but very simple words 
and looked to Mandarin-speaking peers to help him communicate. In the last two years, 
however, as his teachers have invited Zhang to use whatever language he feels most 
comfortable with to help him accomplish classroom activities, he has come out of his shell and 
has even experimented more with English. 
Inviting Zhang to use Mandarin to accomplish classroom tasks also alerted teachers to his 

well-developed academic abilities in the 
language: he can write whole stories and 
essays with ease and often reads novels in 
�š�Z�����o���v�P�µ���P���X���d�������Z���Œ�•�����v���}�µ�Œ���P�����•�Z���v�P�[�•��
participation and continued academic 
growth by using web-based translation 
software to communicate their prompts 
and questions in subject area classes. 
Zhang also uses the web-based translation 
software on a class computer, for instance, 
when he responds to class tasks partially or 

wholly in Mandarin and translates them. His teachers also use Chinese-language texts, videos, 
and peers in the class to support Zhang as his English language proficiency develops. Zhang 
now does not shy away from speaking to classmates and teachers, even in English. He has 
also developed a great deal of confidence: at the end of 6th grade, he stood up in front 

2 Source: CUNY-NYSIEB website. 
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of his �^ocial �^tudies class and �P���À������ presentation in Mandarin about the Spartans and 
Athenians in Ancient Greece. While he still needs to use machine translation software for 
�Á�Œ�]�š�]�v�P�����v�����Á�Z���v���Z�������}���•�v�[�š���µ�v�����Œ�•�š���v�����‹�µ���•�š�]�}�v�•�U���•�Z���v�P���v�}�Á���š�Œ�]���•���š�}���Á�Œ�]�š�������•��much as 
possible in English. �����•�������}�v���•�Z���v�P�[�•���‰�Œ�}�P�Œ���•�•�U���Z�]�•���š�������Z���Œ�•�����Œ�����•�µ�Œ�����š�Z���š���Z�����Á�]�o�o���Œ�������Z���š�Z�����v���Æ�š��
level of English proficiency on the �E���Á���z�}�Œ�l��State exam by the end of 7th grade. 
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for him to participate in the class and check his understanding with other students. The 
�•���Z�}�}�o�[�•���‰�Z�]�o�}�•�}�‰�Z�Ç���]�•���š�}�����v���}�µ�Œ���P�����•�š�µ�����v�š�•���š�} �µ�•�����š�Z���]�Œ���Z�}�u�����o���v�P�µ���P�����(�}�Œ���o�����Œ�v�]�v�P ���v�P�o�]�•�Z 
and to work in small groups of students who share a home language. While he is making 
significant progress, Nazir does continue to struggle to conceptualize what he is supposed to 
do in his class work, particularly if an activity has more than one component. 

Like Zhang, Nazir was paired with students who spoke his home language and could help make 
�š�Z�������}�v�š���v�š�����}�u�‰�Œ���Z���v�•�]���o���X���<�v�}�Á�]�v
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�������]�š�]�}�v���o�� Resources on Long-Term English Language Learners: 

�x Meeting the Unique Needs of Long-Term English Language Learners (Olsen, 2014). Available 
from https://www.rcoe.us/educational-
services/files/2012/08/NEA_Meeting_the_Unique_Needs_of_LTELs.pdf 

�x A CUNY-�E�z�^�/�������&�Œ���u���Á�}�Œ�l���(�}�Œ���š�Z���������µ�����š�]�}�v �}�(���Z�>�}ng-�d���Œ�u�����v�P�o�]�•�Z���>�����Œ�v���Œ�•�[�W���ò�t12 Grades 
(Ascenzi-Moreno, L., Kleyn, T., & Menken, K., 2013) Available from http://www.cuny-
nysieb.org/wp-content/uploads/2016/05/CUNY-NYSIEB-Framework-for-LTELs-Spring-2013-
FINAL.pdf 

�x Supporting Multilingual Learners/Long-Term English Language Learners in New York State 
(Ebe, A. & Vogel, S., 2019) Available from 
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/topic-brief-long-term-
ells-a.pdf 

MLLs/ELLs Students with Disabilities6 

MLL/ELL students with Individualized Education Plans �	�*�&�1�T�
receive both mandated English as a 
New Language (ENL) support as well as services for a documented learning need �‰���Œ an IEP. These 
students are an incredibly diverse group �]�v���š���Œ�u�•���}�(���o���v�P�µ���P�������v�������}�P�v�]�š�]�}�v�X�����o�•�}�U�����������µ�•�����•�š�µ�����v�š�•�[��
�‰���Œ�(�}�Œ�u���v�����•���(�o�µ���š�µ���š�����}�À���Œ���š�]�u���U���š�Z���Ç�������v�������š�µ���o�o�Ç���������^���������Œ�š�]�(�]�����_�����•���š�Z���Ç���u�}�À�����š�Z�Œ�}�µ�P�Z���š�Z�����•���Z�}�}�o��
system. Therefore, it is crucial to emphasize the talents, literacies, and intelligences of MLLs/ELLs with 
IEPs, even as we acknowledge their particular needs. For more information on identifying, monitoring, 
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file:///C:/Users/jkreichm/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.Outlook/8F9MTKZ6/ELL%20Identification%20&%20Placement/Home%20Language%20Questionnaire


http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/guidanceformerellsseptember2015.pdf






http://www.p12.nysed.gov/sss/sel.html
http://www.p12.nysed.gov/sss/sel.html
http://www.radicalmath.org/
file:///C:/Users/Ann/Desktop/New%20CUNY_NYSIEB%20Work/ELL_MLL%20Guide/MLL%20ELL%20Edits/thornwood.peelschools.org/Dual/


 

 
  

 

 

 

http://www.nysed.gov/bilingual-ed/culturally-responsive-sustaining-education-framework
http://www.nysed.gov/bilingual-ed/english-language-learnermultilingual-learner-educator-tools-and-best-practices
http://www.nysed.gov/bilingual-ed/english-language-learnermultilingual-learner-educator-resources
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Determine the 
meaning of words 
and phrases as they 
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I still don't 1>et ... . ' no ui .. •. 
Can you show how Lf.lli...cm. ®ffiQ~tt~!: 
vou ... ? rnmn .. ,? 
I fomred out... Me di cuenta aue ... 

NYS Next Generation Middle School As students engage in 
Mathematics NY8G3 An 8th grade math teacher creates a classroom 

poster that lists sentence prompts and gives 
content area learning, 
they learn to describe 

Describe the effect of students copies of the list to keep in their what they are learning 
dilations, translations, binders. The prompts are in English with side-by- using their languages for 
rotations, and �•�]�������š�Œ���v�•�o���š�]�}�v�•���]�v �•�š�µ�����v�š�•�[���Z�}�u�����o���v�P�µ���P���U��academic purposes. 
reflections on two- Spanish. In groups, students can use the home Thus, students are not 
dimensional figures language prompts to discuss their work. When only learning new 
using coordinates. sharing out their work with the whole class, 

however, students use the English prompts. This 
structure helps students develop their language 
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explanatory texts to 
examine a topic and 
convey ideas, 
concepts, and 
information through 
the selection, 
organization, and 
analysis of relevant 
content. 

With some guidance 
and support from 
peers and adults, 
develop and 
strengthen writing as 
needed by planning, 
revising, editing or 
rewriting. 

bilingual rubric for their letter. She asks them 
to find someone whose opinion they trust, and 
either read aloud their letter, or have this 
person read it. Student partners then fill out 
the rubric, which is used in revisions for the 
final, English version of the letter. 

partnerships. Students have 
greater access to a multitude 
of perspectives and supports 
for revising their writing 
when sharing in their home 
languages. 

NYS Next Generation 
ELA: 
11-12 R7 

In informational 
texts, integrate and 
evaluate sources on 
the same topic or 
argument in order to 
address a question, 
or solve a problem. 

High School 
Students in a 10th grade Global History class are 



 

 

-\NYSED 
�ƒ Students are able to develop an authentic writing voice that includes all of their language 

abilities. 
�ƒ Students are able to write for wider audiences, including their peers, families, and 

communities. 
�ƒ Students have the opportunity to write about their knowledge in the language they feel 

most comfortable and competent using. 
�ƒ Students are encouraged to explore how language affects point of view and understanding. 

39 
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Standard �D�µ�o�š�]�‰�o�����>���v�P�µ���P�����h�•����in action Bridge �š�}���E�z�^���E�'�>�^ 

NYS Next Generation ELA: 
3W1 

Write an argument to 
support claim(s), using 
clear reasons and relevant 
evidence. 

Using a bilingual graphic 
organizer serves as a stepping 
stone to writing in multiple 
genres in both English and 
�•�š�µ�����v�š�•�[���Z�}�u�����o���v�P�µ���P���•�X 
Further, one organizer can 
serve as a jumping off point for 
multiple writing pieces �tin this 
case, a brochure and a 
persuasive essay. 

Elementary school 
In a 3rd grade unit on Persuasive Essay, 
students use a bilingual graphic 
organizer to think through their ideas 
on paper before creating a brochure on 
�^�d�Z���������•�š���W�o���������]�v���š�Z�����t�}�Œ�o���X�_ Students 
then use this brochure to write a 
persuasive essay on the topic. 
Using a bilingual graphic organizer has 
many benefits: 
�ƒGives students the opportunity to use 

richer vocabulary in their home 
language as they develop English 

�ƒAllows side by side comparison of 
grammatical structures 

�ƒ�,���o�‰�•���}�Œ�P���v�]�Ì�����•�š�µ�����v�š�•�[���š�Z�}�µ�P�Z�š�• 
before writing 

NYS Next Generation ELA: 
7W4 

Create a poem, story, 
play, artwork, or other 
response to a text, author, 
theme, or personal 
experience 

Middle school 
In a 7th grade ELA fiction unit on 
survival, students use both languages to 
draft a two-voiced poem based on the 
survival experiences of 2 characters in 
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Appendix 
The following 
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